University of South Dakota

USD RED
Dissertations and Theses

Theses, Dissertations, and Student Projects

2022

ENCOURAGING PERSISTENCE AMONG NATIVE AMERICAN
NURSING STUDENTS BY FOSTERING CULTURAL IDENTITY
DEVELOPMENT AT A PREDOMINANTLY WHITE UNIVERSITY
Valeriah Rose Big Eagle

Follow this and additional works at: https://red.library.usd.edu/diss-thesis
Part of the Adult and Continuing Education Commons, Educational Leadership Commons, and the
Higher Education Commons

ENCOURAGING PERSISTENCE AMONG NATIVE AMERICAN NURSING
STUDENTS BY FOSTERING CULTURAL IDENTITY DEVELOPMENT AT A
PREDOMINANTLY WHITE UNIVERSITY

By
Valeriah Big Eagle
Wakan Wocekiye Win (Sacred Prayer Woman)

B.S., South Dakota State University, 2014
M.Ed., South Dakota State University, 2018

A Dissertation Submitted in Partial Fulfillment
of the Requirements for the Degree
of Doctor of Education
_______________________________________________
Division of Educational Leadership
Adult & Higher Education Program
in the Graduate School
The University of South Dakota
August 2022

Copyright by
VALERIAH BIG EAGLE
© 2022
All Rights Reserved

i

ii

Acknowledgements
Wopida tanka to the chair of my committee for her invaluable patience and feedback, I
would not have been able to do this without her. I also could not have undertaken this journey
without my defense committee, who generously provided knowledge and expertise to my
dissertation. Additionally, this endeavor would not have been possible without the generous
support from the Bush Foundation, who helped finance my degree through my fellowship.
Wopida tanka to my husband, my thought partner, and my counterpart who gave up a
portion of his life to support me on this endeavor. I would not have been able to do this without
him. Thank you for all that you did for me. To my children, you are who inspired me. You gave
me the motivation to pursue a degree of higher education to help mend the sacred hoop that has
been broken among our Oceti Sakowin, to indigenize and decolonize spaces that were meant to
break you, and I will do whatever I can to make this life better for you.
Lastly, I would be remiss in not mentioning my Tiwahe, my Tiospaye, and my
Iháŋkthuŋwaŋ Oyate, especially my Tatanka Tanka Oyate. Their belief in me has kept my spirit
strong to continue this journey. I would not be the person I am today without them, especially
my father who gave up everything for his children, including me so that I could have a future.
Thank you, I will do my best to make sure you are all proud.

Wakan Wocekiye Win (Sacred Prayer Woman)

iii

Dedication
This dissertation is devoted to the memory of Dorothy “Scootie” Kiyukan-Ziegler. As my
first mentor, she gave me the courage and push I needed to pursue higher education as a firstgeneration Iháŋkthuŋwaŋ student straight out of Marty Indian School, “Home of the Braves.”
Although she was my inspiration to pursue my doctoral degree, she was unable to see me
graduate. This is for her.

iv

TABLE OF CONTENTS
Committee Signature Page............................................................................................................ i
Abstract.......................................................................................................................................... ii
Acknowledgments ........................................................................................................................ iii
Dedication ..................................................................................................................................... iv
Chapter 1 ....................................................................................................................................... 1
Introduction ................................................................................................................................. 1
Theoretical Framework............................................................................................................ 5
Statement of the Problem ........................................................................................................ 6
Purpose of the Study................................................................................................................ 7
Research Questions.................................................................................................................. 8
Significance of the Study......................................................................................................... 8
Definition of Terms ................................................................................................................. 9
Organization of the Study...................................................................................................... 11
Chapter 2 ..................................................................................................................................... 13
Literature Review...................................................................................................................... 13
History of Native American Education ................................................................................. 13
Barriers for Native American Students in College................................................................ 15
Poverty & Financial Barriers ............................................................................................. 15
Academic Preparedness ..................................................................................................... 17
The Reservation Effect ...................................................................................................... 18
Cultural Ambiguity ............................................................................................................ 19

v

Racism................................................................................................................................ 19
Lack of Family & Social Support ...................................................................................... 20
Mainstream Retention Models............................................................................................... 20
Indigenous-Based Models ................................................................................................... 22
Transculturation Theory..................................................................................................... 23
Family Education Model.................................................................................................... 23
Tribal Critical Race Theory ............................................................................................... 24
Sacred Hoop Model ........................................................................................................... 25
Factors Attributing to the Persistence of Native American College Students....................... 27
Cultural Identity ................................................................................................................. 27
Culturally Responsive Pedagogy ....................................................................................... 30
Promoting Indigenous Places of Learning......................................................................... 31
Campus Culture ................................................................................................................. 32
The Importance of Native American Nursing ....................................................................... 33
The Native American Nursing Education Center.................................................................. 33
Summary................................................................................................................................ 36
Chapter 3 ..................................................................................................................................... 38
Methodology ............................................................................................................................. 38
Introduction ........................................................................................................................... 38
Design & Rationale ............................................................................................................... 38
Background & Role of Researcher ........................................................................................ 40
Setting.................................................................................................................................... 42
The NANEC Program ........................................................................................................... 43

vi

Participants ............................................................................................................................ 43
Data Collection ...................................................................................................................... 44
Data Analysis......................................................................................................................... 46
Trustworthiness ..................................................................................................................... 47
Credibility .......................................................................................................................... 48
Transferability.................................................................................................................... 49
Dependability..................................................................................................................... 50
Confirmability.................................................................................................................... 50
Limitations and Assumptions ................................................................................................ 51
Ethical Considerations........................................................................................................... 51
Summary................................................................................................................................ 52
Chapter 4 ..................................................................................................................................... 53
Findings..................................................................................................................................... 53
Cultural Analysis of the Native American Acculturation Scale............................................ 53
Participant Profiles ................................................................................................................ 55
Themes................................................................................................................................... 60
Theme 1: Importance of Family ........................................................................................ 61
Theme 2: Lack of Access to Cultural Norms..................................................................... 63
Theme 3: Challenges of Nursing School ........................................................................... 64
Theme 4: Complex Lives Require Flexibility ................................................................... 65
Theme 5: Mentoring is Key ............................................................................................... 67
Theme 6: Academic Success is Self-Defined .................................................................... 68
Theme 7: New Generation of Native American Students ................................................. 69

vii

Integration of Acculturation Results into Thematic Analysis ............................................... 70
Support of the Native American Nursing Education Center ................................................. 73
Focus Group Results with NANEC Staff .............................................................................. 75
Family, Sense of Belonging, and Mentoring ..................................................................... 75
Culture, Language, and Hands-On Learning ..................................................................... 77
Summary................................................................................................................................ 79
Chapter 5 ..................................................................................................................................... 81
Manuscript for Publication........................................................................................................ 81
Discussion ............................................................................................................................... 117
Recommendations for Future Research .................................................................................. 119
References................................................................................................................................... 121
Appendices.................................................................................................................................. 136
Appendix A: Researcher’s Social Identity Positionality Map ................................................. 136
Appendix B: Native American Acculturation Scale ................................................................ 137
Appendix C: Request to Use Native American Acculturation Scale....................................... 140
Appendix D: Recruitment Email ............................................................................................. 141
Appendix E: Consent Form ..................................................................................................... 142
Appendix F: Interview Protocols ............................................................................................. 145
Appendix G: Native American Acculturation Scale Results ................................................... 146
Appendix H: Lakota Kinship System ...................................................................................... 150
Appendix I: The Importance of Family Significant Statements .............................................. 151
Appendix J: Lack of Access to Cultural Norms Significant Statements ................................. 152
Appendix K: Challenges of Nursing School Significant Statements....................................... 153

viii

Appendix L: Complex Lives Require Flexibility Significant Statements ............................... 154
Appendix M: Mentoring is Key Significant Statements.......................................................... 155
Appendix N: Academic Success is Self-Defined Significant Statements ............................... 156
Appendix O: New Generation of Native American Students Significant Statements............. 157
Appendix P: Support of NANEC Significant Statements........................................................ 158
Appendix Q: Significant Statements Related to Culture and Identity ..................................... 160
List of Tables ................................................................................................................................. x
List of Figures............................................................................................................................... xi

ix

LIST OF TABLES
Table 1: Participant Demographic Indicators ............................................................................... 56
Table 2: Participant Profile Breakdown........................................................................................ 57

x

LIST OF FIGURES
Figure 1: Native American Nursing Education Center Model ..................................................... 34
Figure 2: Data Analysis Flow Chart ............................................................................................. 47

xi

CHAPTER 1
Introduction
Historically, there has been little to no research on Native American college students and
the barriers they face matriculating through higher education institutions through the lens of
cultural identity. There exist significant educational disparities among Native American college
students, further distancing them from attaining their postsecondary degrees and the access to
equitable opportunities compared to their White counterparts. The college dropout rate among
Native American students is nearly 60%, and this demographic holds the lowest college
graduation rate among any other minority group, earning less than one percent of all
baccalaureate degrees attained (McFarland et al., 2018; Musu-Gillette et al., 2017; U.S.
Department of Education, 2009, 2016, 2019). Half of the enrolled Native American students in
college make it past their first year compared to 70% retention of the general population
(Adelman, Taylor, & Nelson, 2013).
On top of these staggering statistics, around 26.2% of the Native American population in
the United States live in poverty, the highest rate among any other race (United States Census
Bureau, 2016). In South Dakota alone, the poverty rate for Native Americans is at an alarming
49.3%, nearly double the national average (South Dakota Dashboard, 2017). Higher education
attainment can help address some of these issues pertaining to poverty, particularly among
Native American communities. According to Torpey (2018), individuals who hold a bachelor’s
degree earn $907 more weekly than those individuals who do not possess a college degree.
Individuals with degrees of higher learning attribute to more opportunity and stability than those
without (Keith et al., 2016). Native Americans also hold the highest numbers in health disparities
that disproportionately influence their communities.
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In addition to poverty issues, Native Americans are confronted with ongoing health
disparities that involve individuals from all life stages, ranging from infancy to the end of life
(Sarche & Spicer, 2008). This demographic of the nation suffers from a poorer quality of life and
is affected by many chronic health conditions, which have been associated with limited access to
healthcare (Adakai et al., 2018). Children aged between 1- and 4-years old die three times the
rate of children in any other demographic, and hold the lowest life expectancy, living an average
of 5.5 years less than the general population (Indian Health Service, 2019; Sarche & Spicer,
2008). This population is likewise fraught with higher numbers of individuals dying from
chronic liver disease, diabetes, unintentional injuries, assault/homicide, suicide, and chronic
lower respiratory disease (Indian Health Service, 2019). The top leading causes of fatalities
among Native Americans are heart disease, diabetes, malignant neoplasm, and unintentional
injuries (Indian Health Service, 2019).
To alleviate the health problems that currently exist among the Native American
population, there has been a calling to promote diversity in the healthcare workforce. Past
research has shown that an increase in diversity among the healthcare workforce leads to
improved health outcomes (DeWitty, 2019). Minorities are disproportionately represented in the
nursing workforce (Beard, 2014), especially Native Americans, which comprise only two percent
of registered nurses in the state of South Dakota (South Dakota Center for Nursing Workforce,
2019). Native American nurses in the healthcare workforce has been found to significantly
reduce these health disparities (Eddie, 2018; Eschiti, 2004; Gebbie et al., 2003), supporting the
need for more Native American nursing students to graduate from college. Colleges find it
difficult to retain and graduate Native American college students at a higher level than other
students, and several factors have been found to influence their postsecondary journeys. To

2

increase the number of Native American graduates in nursing programs, it is noteworthy to
understand the factors that challenge students to successfully matriculate through higher
education institutions.
Native American students exit college before graduating for many reasons, including
external factors such as lack of social support, parental support, social upbringing, level of
commitment, adequate housing, financial hardship (Conroy, 2013; Guillory, 2009; Larimore &
McClellan, 2005; Mosholder et al., 2016) and issues associated with mental health (Stewart et
al., 2013). Researchers also found that academic preparedness, difficulty adjusting to the
academic environment, and social isolation impacted the persistence of Native American college
students (Keith et al., 2016). Several studies suggest that persistence factors included pre-college
preparation, support from faculty and the higher education institution from which they attend,
positive family support, engagement with culture, and active involvement with home
communities influenced Native American college students’ ability or desire to finish their
college degree (Heavyrunner & DeCelles, 2002; Horse, 2005; Jackson et al., 2003; Marcus,
2011; Mosholder & Goslin, 2013).
Cultural ambiguity can exist between Native American students’ identity and the higher
education institutions they attend, leading to low retention and persistence among this student
population. Native American college students stated that they perceived “challenges of
overcoming cultural barriers” (Bergstrom, 2012, p. 2) and facing “feelings of academic
inadequacy, isolation, alienation, and marginalization” while navigating through college
(Guillory, 2009, p. 12). The influence of cultural ambiguity between Native American college
students and the predominantly White higher education institutions they attend is a bigger hurdle
for students who come directly from Native American reservations than Native American college
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students who transition from other environments (Guillory, 2009). There exists a cultural
discontinuity in predominantly White higher education institutions for Native American students,
prompting cultural conflicts and feelings of not belonging on college campuses (Martin &
Thunder, 2013). These cultural barriers contribute to many obstacles that Native American
students face while attempting to matriculate through college. Promoting cultural understanding
in higher education institutions and encouraging cultural identity development among Native
American students can increase student resiliency and college graduation likelihood (Brayboy,
2005; Huffman, 2001; Wexler & Burke, 2011). College and universities can help aid in the
retention of Native American students by fostering a campus culture that is equitable to students
across all departments, especially by addressing issues that serve as barriers to Native American
students.
Higher education institutions have control over several contextual factors that can help
aid Native American students' persistence. Some of these factors creating a safe and nurturing
environment, promoting cultural competency and humility training among university faculty and
staff, and developing peer mentoring programs to assist Native American students (Shotton et al.,
2013). Universities must also offer adequate financial assistance for Native American students,
including scholarships and financial support to help students during crises (Institute for Higher
Education Policy, 2007). Working with tribal communities has also been found to aid in the
persistence of Native American students, including collaborative efforts to develop cultural
programming that supports cultural identity development for students (Shotton et al., 2013). To
understand the influence of cultural identity among Native American students and their impact
on their academic success, this study examines the lived experiences of Native American nursing
students at a predominantly white university in the South Dakota.
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The educational disparity of low retention and graduation rates among Native American
college students presents the relevancy for much-needed research to increase retention and
persistence among this student population in higher education institutions. Moreover, there is a
great need to promote diversity in the healthcare workforce by increasing the number of Native
American nursing students that graduate from college. This research study aims to address
persistence issues that currently exist among Native American nursing students guided by
transculturation theory, the notion that culturally oriented students are more apt to matriculate
through college (Huffman, 2013) successfully.
Theoretical Framework
Native American college students historically and presently hold the highest attrition
rates among other students in higher education. Also, they are the most underrepresented student
group graduating college. There has been a gap in research of how to support Native American
nursing students through a culturally oriented lens. Still, there has been some research conducted
on how to support marginalized students guided by transculturation theory. This framework
notes the resiliency of Native American college students with a strong sense of cultural identity
(Huffman, 2013).
Transculturation theory implies that culturally oriented Native American students
successfully navigate higher education institutions: “One’s cultural identity serves as a social
psychological anchor enabling the tribally oriented individual to gain the confidence necessary to
engage the mainstream institution without fear of cultural loss” (Huffman, 2013, p. 23).
Although predominately White higher education institutions draw from Western foundational
values, Native American students can successfully traverse these systems with a strong sense of
self and attachment to their cultural identity (Huffman, 2001, 2008, 2013; Okagaki et al., 2009;
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White Shield, 2009). Transculturation theory suggests that Native American students continue to
engage in cultural learning, strengthening their identity actively. Native American students’
serve as a protective factor for students, helping them matriculate successfully through higher
education. This theory helped guide this study to investigate Native American nursing students'
lived experiences and understand the influence of cultural identity on their academic success.
Statement of the Problem
In South Dakota, there are approximately six universities within the regental system that
would be considered small predominantly White higher education institutions where
approximately 1.6% of the student population identifies as Native American and 1.56% identifies
as Native American and another race (South Dakota Board of Regents, 2020). All six universities
are located within the boundaries of the Oceti Sakowin of the Lakota/Dakota/Nakota, where nine
tribes reside and call home including the Oglála, Sičháŋǧu, Kul Wičháša, Wakpá Wašté, Íŋyaŋ
Bosdátahaŋ, Khaŋǧí Wakpá Oyáŋke, Iháŋkthuŋwaŋ, Wakpá Ipákšaŋ, and the Sisíthuŋwaŋ
Waȟpéthuŋwaŋ. It is important to acknowledge that all six universities are situated on the lands
of the Lakota/Dakota/Nakota, and it is vital to collaborate with tribal nations to develop
modalities that help aid in the retention and graduation of Native American college students
(Lopez, 2016). Native American students struggle to persist at predominantly White higher
education institutions compared to their White counterparts. Moreover, Native American
students hold the highest attrition rate and lowest completion graduation rate among any other
minority group.
Specifically, there is a need to increase the number of Native American nurses in the
healthcare workforce to alleviate healthcare disparities that exist in Native American
communities. To encourage persistence and degree completion among Native American nursing
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students, the Native American Nursing Education Center (NANEC) was founded. The NANEC
model holistically supports Native American nursing students by providing financial, academic,
social, and cultural support. Since its inception in 2015, approximately 21 Native American
nursing students have graduated from the program and work in either medically underserved or
tribal communities. Current students in the NANEC program will be the focus of this study, as
they are provided with intentional opportunities to explore their cultural identity in a university
setting.
There has been little research regarding the implications of struggles with cultural
identity experienced by Native American nursing college students in higher education
institutions. To address this gap in higher education practices and focus on academic disparities
among Native American college students, cultural identity development can help address these
issues. To understand the experiences of Native American nursing students, I found that a
phenomenological study was a fit as this approach promotes students to tell their stories and
lived experiences through the lens of their cultural identity. Phenomenological research focuses
on a shared experience among participants (Creswell & Poth, 2018; Peoples, 2021). In this case,
the common theme of cultural identity and how it influences Native American nursing students’
college experience and academic success is the focus.
Purpose of the Study
The purpose of this phenomenological study was to explore the lived experiences of
Native American nursing students through the lens of cultural identity and how their identity
contributed to their academic success while matriculating through college at a predominantly
White university. This research study attempts to investigate the influence of students’ sense of
cultural identity and its influence on academic success. This study can inform higher education
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institutions about how cultural identity can influence Native American students’ experiences
while matriculating through the postsecondary academic setting and what institutions can do to
support cultural identity for the Native learner.
Research Questions
The research study was guided by this main research question:
•

What are the lived experiences of Native American nursing students in higher education
through the lens of cultural identity?
The following sub-questions were asked to gain a better understanding of the

participants’ experiences:
•

What meaning do Native American nursing students ascribe to their cultural identity?

•

What experiences do Native American nursing students attribute to influencing their
cultural identity?

•

How does Native American college nursing students’ sense of cultural identity influence
their academic success in college with the support of the NANEC program?

Significance of the Study
This phenomenological study examined the lived experiences of Native American
nursing students through the lens of cultural identity and the perceived influence of identity on
their academic success near the end of their undergraduate careers. This study is significant
because there is little to no research on the influence of cultural identity and Native American
nursing students’ academic success, especially in the Great Plains region. With the increase of
awareness of inequities in education, especially towards minorities, this study contributes to
Native American cultural identity development and retention strategies for higher education
institutions to increase graduation rates among Native American college students.
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The factors that contribute to the persistence of Native American college students are
broad and unique, including the influence of one’s cultural identity. Cultural mismatch occurs as
one of several external factors that interrupt college persistence and completion, which can be
overwhelming for Native American college students who feel unwelcome and out of place on a
college campus that is not representative of their culture. This study serves to understand these
Native American college students’ experiences related to their cultural identity, contributing to
higher education best practices.
This study's results contribute to how higher education institutions can support Native
American college students and understand the influence of cultural identity development
methodologies. By understanding how Native American college students’ sense of cultural
identity attributes to their academic success, higher education institutions can incorporate these
methods to support their identity development. This study can help address student persistence
and graduation completion issues among Native American nursing students.
Definition of Terms
This section provides definitions for terms used throughout this study. The researcher
developed the definitions with assistance from previous research and sources.
•

Academic Success: Academic success refers to two things throughout the study: grade
point average (GPA) and graduating with a college degree within six years for a
baccalaureate degree. Grade point average is calculated by dividing the number of total
grade points by the number of college credits taken. In addition, participants will be
asked what academic success means to them.

•

Acculturation: Acculturation is best described as “the cultural change that occurs when
two or more cultures are in persistent contact” (Garrett & Pichette, 2000, p. 6). In relation
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to the cultural identity development of Native American students, the term acculturation
demonstrates the relationship in which Native American culture is in persistent contact
with White society.
•

Assimilation: Assimilation describes how much a Native American assimilates within a
mainstream society according to educational norms and values. Traditional Native
American students conform to their traditional cultural identity when compared to
assimilated students, who identify more with dominant society’s norms and values
(Huffman, 2001). Assimilation can occur less or more due to a student’s cultural
upbringing and have an influence on their experiences in the college environment.

•

Attrition: Attrition describes the term used when a college student does not return to
enroll at the higher education institution of which they attend. Attrition rate and the term
attrition may be used interchangeably.

•

Cultural Identity: Native Americans place significant importance on their cultural
heritage, which represents an integral part of who they are—their identity (Lenzerini,
2016). This definition of value on heritage to form one’s identity is also known as a
cultural identity. Academia often does not consider cultural identity when developing
curriculum, which can often lead to cultural loss and exclusion for Native Americans
(Sykes, 2014).

•

Hermeneutic Phenomenology: This type of phenomenology research focuses on
interpretations of research, manifestations of phenomenon (Vagle, 2018). The researcher
is interpreting the stories told by the participants, and not solidifying them.
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•

Historical Trauma: Historical trauma is the “cumulative emotional and psychological
wounding, over the lifespan and across generations, emanating from massive group
trauma” (Reinschmidt et al., 2016).

•

Matriculation: Matriculation is the term used when college students successfully
progress to the next semester in their postsecondary journeys. The term matriculation
through graduation means that college students have successfully graduated from the
higher education institution in which they attend.

•

Native American/Indigenous: This term refers to any individual who self-identifies as
descendants of indigenous tribal nations and refers to the ethnicity of the participants of
this research study.

•

Retention: Retention is the rate of first-time first-year freshmen continuing their studies
at the same college the following academic year (Free Application for Federal Student
Aid, 2018). If a student continues their education the following fall semester, the
institution counts them as part of the retention rate. Colleges and universities place a high
value on retention rates and use them as strong indicators of “academic and financial
success of the institution” (Turner & Thompson, 2014).

•

Persistence: Despite the many barriers that college student faces, they continue their
postsecondary journey and remain enrolled at higher education institution.

•

Transculturation: An ongoing process of cultural encounters, emergent understandings,
and resultant realignments. A cross-cultural experience (Huffman, 2001).

Organization of the Study
This phenomenological study is organized into five chapters. The first chapter of this
study introduces the topic, the proposed problem, and the study's significance, looking deeper to
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investigate Native American students’ sense of cultural identity and how this may influence their
academic success. Chapter two provides a comprehensive literature review arranged into four
themes: 1.) barriers for Native American college students, 2.) mainstream retention models, 3.)
Indigenous-based models in education, and 4.) factors were attributed to the persistence of
Native American college students. Chapter three of this study outlines the methodological
approach utilized to conduct the study, and chapter four describes the findings that emerged.
Chapter five serves as a summary of the study, describing the conclusions, implications, and
future research recommendations.
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CHAPTER 2
Literature Review
The purpose of this chapter is to provide a comprehensive review of literature related to
the history of Native American education, barriers for Native American college students,
traditional retention models, and culturally based models focusing on the persistence of Native
American college students in higher education institutions, and possible interventions that can
help mitigate persistence among Native American college students. This chapter first provides a
historical context of how education was first introduced to Native American families to lay a
groundwork of understanding for the remainder of the chapter that is divided into four main
sections: 1.) barriers for Native American college students, 2.) mainstream retention models, 3.)
Indigenous-based models in education and 4.) factors that are attributed to Native American
college students' persistence include cultural identity development, advocacy for education
equity, culturally responsive education, cultural humility, and the importance of inclusive
campus culture. These themes assist higher education institutions to understand better and serve
Native American college students. The end of the chapter includes a summary of the literature.
History of Native American Education
Historically, education was first introduced to the Native American community through
colonization efforts, forced relocation, and assimilation of indigenous peoples by European
settlers (Adams, 1995; Bahr, 2014; Coleman, 1993; Martinez, 2018). This dislocation was
traumatizing to Native Americans, stripping them of their lands, language, and way of life
(Cobb, 2000, Fear-Segal & Rose, 2016). It is noteworthy to review the boarding school era of the
late 1800s to understand the full extent of the influence of cultural genocide and trauma endured
by Native Americans.
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Boarding schools, also known as Indian Boarding Schools, were first introduced to the
United States by the founder Richard Henry Pratt, whose personal philosophy was to "Kill the
Indian, Save the Man!" (Fear-Segal & Rose, 2016; Peterson, 2012). The churches carried out this
venture of forced assimilation, forcing Native American families to send their children to the
Indian Boarding Schools (Churchill, 2004). Native children were taken from their homes,
stripped of their cultural identity, and placed into these boarding schools where they were forced
to learn a culture different from their own (Adams, 1995; Fear-Segal & Rose, 2016; Peterson,
2012). Often, Native American children were physically and sexually abused while attending
these schools. Many students died before making it back home: “They often abused them, beat
them, and taught them to hate the color of their skin. And when the damage was done, they
released them back from whence they came, never to be the same again” (Peterson, 2012, p. 3).
The harsh reality is that the boarding school systems' influence still resonates in the Native
American community today (Running Bear et al., 2019).
Current issues that Native Americans face today may be an indirect result of historical
trauma and can influence everyday life through biological, psychological, environmental, and
social means (Brave Heart et al., 2011; Brown-Rice, 2013). Researchers suggest that Native
American families may have negative views of formal education due to past historical events
(Adelman et al., 2013) and distrust the dominant society (Brown-Rice, 2013). The trauma
inflicted on Native American families during the boarding school era still is felt today.
Particularly the shaming imposed upon them: "There was a shaming if you spoke Lakota, and I
know now that I have learned throughout my career, shaming is deeper impactful than physical
pain. My mother’s experience during the boarding school era was physical beating. My era was
shaming. It was different, but it did impact me” (Beverly Stabber-Warne, Oglála, lives in South
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Dakota, personal communication, January 2021). The physical and emotional trauma endured by
Native American children during residential schools still intergenerationally impacts students
today.
The profound traumatic experiences that Native Americans faced during the residential
boarding school systems are still felt today as research has unveiled that historical trauma can be
passed down through DNA (O'Neill et al., 2016; Yehuda & Lehrner, 2018). The unhealed
traumas that Native American families face can significantly influence Native American students
and their college success. This stripping of cultural identity and trauma is significant as several
Native American students do not know who they are or where they come from, translating
negatively on their cultural identity (Evans-Campbell, 2008; Whitbeck et al., 2004). The effect of
historical trauma and loss of culture are some of the many barriers that Native American college
students must overcome while attending predominantly White higher education institutions.
Barriers for Native American College Students
Native American students face many obstacles while matriculating through college,
making it difficult for them to persist. These barriers include the effect of historical trauma,
poverty/financial barriers, academic preparedness, mental health issues, the influence of the
reservation effect, cultural ambiguity, racism, and lack of family and support. These obstacles
may inhibit Native American students from becoming academically successful—eventually
causing them to drop out of college (Conroy, 2013; Guillory, 2009; Mosholder et al., 2016).
Poverty & Financial Barriers
Poverty exists as a substantial barrier for Native American college students, limiting
many students from graduating from college (Barabino, 2020), where approximately 23% of
Native Americans live in poverty (American Community Survey, 2020). The cyclical nature of
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poverty among Native American communities affects multiple generations; it is more than just
socioeconomic disadvantage (Adelman et al., 2013; Institute for Higher Education Policy, 2007).
Financial hardship also translates to Native American college students, where researchers noted
that poverty existed as a substantial barrier to degree completion (Adelman et al., 2013; Goforth
et al., 2016; Guillory, 2009; Heavyrunner & DeCelles, 2002; Huffman, 2001; Lee et al., 2010;).
Native American college students struggle financially to cover tuition and indirect costs,
including books, transportation costs, and living expenses. An adult Native American student
attending a university in South Dakota reclaimed the challenge of living in poverty and not
having anyone to help her while attempting to matriculate through college:
Every time I tell my kids stories about my first year here, I said when I needed
something—if I was out of money—I did not have anybody to go to. Because my dad
didn’t have money, my mom didn’t have money. (South Dakota Board of Regents, 2013,
p. 11)
Further studies also found that Native American college students tend to be nontraditional
students, caring for family members and children on top of their studies (Pavel et al., 1998).
Most Native American college students depend on the university's critical financial support to
persist (Harkless, 2007). With a lack of financial resources to fund college expenses, many
Native American students drop out of college due to financial hardship (Goforth et al., 2016). In
some cases, Native students do not go to college because they simply cannot afford to pay for it
(Brayboy, 2001). As several Native Americans stem from poverty, higher education institutions
must understand the financial barriers that Native American college students endure to help them
persist (Guillory & Wolverton, 2008; Mosholder et al., 2016).
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In addition to financial hardship, Native American students also face a lack of financial
understanding of the resources available to them on college campuses (Guillory & Wolverton,
2008). Data indicates that Native Americans hold higher financial fragility and distress rates than
other population groups (Dewees & Mattola, 2017). Low financial literacy skills translate as a
barrier in college, especially for understanding how to complete the application for financial aid,
scholarship processes, and budgeting (Dewees & Mottola, 2017). Encouraging financial literacy
among Native American students can help address persistence issues (Guillory, 2019). Another
factor that contributes to retention issues among Native American college students is academic
preparedness.
Academic Preparedness
For college students, the transition from high school to the college environment can be
challenging, especially for Native American students. One of the factors that can impede Native
American students' academic success in college is poor academic preparation (Huffman, 2008;
Keith et al., 2016). In past literature, a strong association was found between academic
preparedness and postsecondary academic success (Brown, 1993). Drawing from a sample of
successful and unsuccessful Native American college students at a predominantly White higher
education institution, Brown (1993) found a significant relationship between academic
preparation in high school and college academic success. Students who were better prepared in
high school were more apt to be successful in college.
With lower completion levels of college preparatory classes and lower ACT and SAT
scores, research demonstrated that Native American students who enter college are not
adequately prepared for the collegiate rigor of higher education (Pavel et al., 1998). Huffman
(2003) also found that Native American students stemming from the reservation struggled more
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in academics and transitioning to college than students who did not come directly from the
reservation. Brayboy (2001) noted three distinct areas that contributed to the lack of academic
preparedness among Native American students: differing expectations by the student and the
university they attend, lack of information related to processes of higher education institutions
(e.g., the admissions application process, financial aid, scholarships), and lack of social
preparedness. One of the questions Brayboy (2001) noted in his research was the cultural
mismatch between tribal high schools versus the expectations of the mainstream college setting:
How can Native American Indian high schools appropriately prepare their students for
colleges that do not acknowledge their cultural ties when these ties are often an integral
part of the high school curriculum? (p. 2)
Several issues can be raised here with this question, but it is important to understand
several complex factors to consider when addressing Native American college students' retention
issues. Guillory (2009) found that improved academic preparedness of Native American students
in high school led to improved college retention. Other external factors that impede persistence
among Native American college students are how living on a reservation may affect their
decisions on going/staying in college.
The Reservation Effect
Native American students who live on reservations face several other barriers that may
inhibit them from continuing their college education, including, but not limited to, tending to
their basic needs due to poverty. A past research study conducted by the South Dakota Board of
Regents (2013) found that Native American students living on the reservation had similar stories
of trauma and financial hardship. Some of these factors included substance abuse, alcoholism,
violent crime, unemployment, family dysfunction, lack of running water, electricity, and other
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necessities imminent in intergenerational poverty. Many participants in this study also noted that
several family members and friends did not leave the reservation, further demonstrating how the
reservation may affect Native American students and their likelihood of staying in college as
participants wanted to be closer to family.
Cultural Ambiguity
Native American college students stated that they must forfeit a part of their cultural
identity to conform to educational norms (Bergstrom, 2012). “Cultural identity and academic
achievement are often in conflict because Native American students often have to choose
between achieving academic success through assimilation into the majority culture or
maintaining their traditional culture at the expense of their educational goals” (Goforth et al.,
2016, p. 346). The cultural ambiguity between Native American college students and the higher
education institutions they study sometimes clash, resulting in attrition. To fit into Western
society and to be successful learning in predominantly White universities, Native American
students face challenges with their identity, as they must learn how to fit into systems that were
meant for them.
Racism
Racial discrimination has also been a significant obstacle for Native American students to
succeed in college (Brayboy, 1999; Dodd et al., 1995; Huffman, 2001; Mosholder & Goslin,
2013; Perry, 2002). Native American students often face hostile college environments in most
predominantly White higher education institutions, including micro-and macro aggressions. In a
study conducted by Shotton (2017), she found that Native American students experienced racism
in their college settings. Some of the discriminatory behaviors directed towards them included
racial microassaults, microinsults, microinvalidations in the classroom, campus culture, and their
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White peers and faculty. In a study conducted by Cech, Smith, and Metz (2019), Native
American undergraduate students stated four cultural processes of disadvantage in a White
higher education institution: derogatory stereotyping, exoticized othering, delegitimating, and
assimilation pressures. Some of the derogatory stereotyping that Native American students face
refers to the poverty levels that Native Americans face in the community. A Native American
student expressed her frustrations about the concept of the stereotype—of lazy Indian:
When people say stuff about Native Americans and getting stuff for free, THAT annoys
me…because it's implying then that Native Americans don't work hard (Cech et al., 2019,
p. 364).
Native American students perceive racism in the university setting as affecting their
personal and academic success, having an overall impact on the quality and access to educational
opportunities (Bailey, 2015).
Lack of Family and Social Support
A common factor found in literature attributing to Native American college students'
retention issues is the lack of family and social support (Heavyrunner & DeCelles, 2002; Lee et
al., 2010; South Dakota Board of Regents, 2013). Native American college students may
struggle to transition to a college setting, which is different from the tight-knit family
environments in traditional Native families. Heavyrunner and DeCelles (2002) replicated the
extended family support system in their study's higher education system, resulting in Native
American students feeling a greater sense of belonging and higher retention rates among this
student group. It is imperative to acknowledge relevant mainstream retention models for this
study to help understand college students' retention issues.
Mainstream Retention Models
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Traditional student persistence models have been developed to understand better why
students decide to stay or leave college (Astin, 1984; Habley, 2004; Schlossberg, 1989; Tinto,
1993, 2004). This section of the literature briefly describes some traditional student persistence
theories relevant to examining when addressing college students' persistence issues.
Tinto’s (1975) student departure theory identified three factors attributing to student
departure: academic difficulties, the inability of students to meet their academic and career goals,
and lack of integration into the social college environment. Tinto’s (1993) integration and
commitment model viewed student persistence as a longitudinal event before a student enters
college and ends once a student leaves or graduates. Students are “academically and socially
integrated into the higher education community” (Lee et al., 2010, p. 260). Tinto’s (1993) theory
suggests that a student’s level of academic commitment and social integration into college life
directly influences student persistence. Like Tinto's student persistence models, Astin's student
involvement theory suggests that active student involvement is linked to student persistence.
Student involvement theory (Astin, 1984) stated that meaningful education engagement
would lead to student development, leading to improved college students’ retention. Students
need to be involved in the college environment to be engaged with their learning. Astin (1984)
presented five integral concepts of student development theory: psychological and physical
investment; continuous investment; quantitative and qualitative investment; learning outcomes
tied to quality and quantity of involvement; and educational policy effectiveness in motivating
students (as cited in Manyanga et al., 2017, p. 36). College students involved with their college
campus are more likely to persist than those who lacked involvement (Astin, 1984). Past
researchers also found a link between students' attitudes towards college and persistence.

21

Mattering and marginality theory proposes the importance of understanding how
mattering and marginality can influence students' experiences in college (Schlossberg, 1989).
Students who are marginalized may feel as though they do not matter or belong in college,
resulting in attrition. Mattering and marginality theory can be applied to address persistence
among minority students in higher education. Schlossberg’s (1989) theory of mattering and
marginality proposes that students who feel a connection with their college campuses are directly
associated with positive outcomes of student persistence. There have more holistic approaches to
addressing student persistence in recent years.
Other research studies have found that holistic support in higher education also supports
student retention. Habley (2004) asserted that students' interactions on their college campuses
(staff, faculty, peers, advisors, administrators) are directly linked to student retention. Moreover,
Tinto (2004) further validated the need for higher education institutions to offer college students
holistic social services. This theory also addressed student retention issues and helped students
overcome external barriers to success. Several mainstream retention models address barriers and
persistence issues but do not necessarily address the Native American population's issues.
Indigenous-Based Models
Although there are quite a few retention models that address college student persistence
issues, most of these models do not mention culture as part of intervention when working with
Native American college students. Traditional mainstream retention models fail to consider the
diverse complexities unique to the Native American community and how culture can address
retention issues among Native American college students. This section gives an overview of
indigenous-based education models that examine Native American students' unique
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circumstances and offers insight into how culture can be integrated to promote student
persistence.
Transculturation Theory
The notion of transculturation theory is that Native American students who are more
culturally oriented are more likely to graduate (Huffman, 2013). Under this theory, the primary
assumption is that individual students actively participate in ongoing cultural learning throughout
their postsecondary journeys. There is a significant distinction between transculturation and
biculturation, which is commonly mistaken to be the same. Biculturation has been argued to be
similar to assimilation, where an individual surrenders part of their identity and integrates
mainstream elements into their identity (Huffman, 2013; O'Sullivan, 2007). In contrast,
transculturation occurs when individuals traverse learning new cultures without forfeiting their
own cultural identity. This means that they can still have their cultural identity intact while
experiences other cultures, not losing their identity but gaining understanding of others.
A strong cultural identity is associated with academic success and is central in helping
Native American students traverse through college (Huffman, 2001, Huffman, 2008; Okagaki et
al., 2009). White Shield (2009) conducted a qualitative study examining the experiences of eight
Native American women in college and found that spirituality and culture were central tenets of
their success. "Transcultural" students found strength in their cultural identity, values, and
spirituality.
Family Education Model
A less traditional student retention theory, the Family Education Model, focuses on
retention strategies to increase persistence among Native American students in higher education.
Developed by Heavyrunner and DeCelles (2002), the Family Education Model focuses on social
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work and education principles to integrate extended family support into college culture. The
strategies employed by this model foster an environment that influences student persistence
among Native American students by developing partnerships between the college and extended
family support. As students attempt to find their sense of cultural identity in college, this model
helps Native American students feel a sense of belonging and empowerment by aligning their
cultural values and family with their college life, subsequently leading to higher retention rates
(Conroy, 2013; Heavyrunner & DeCelles, 2002). Native Americans place a high value on
immediate family, extended family, and social support (Flynn, Duncan, & Jorgensen, 2012). Past
research has shown that family is a significant motivator for student retention in postsecondary
education (Guillory & Wolverton, 2008). Encouraging family support before and during the
college experience is vital for retaining Native American college students (Flynn et al., 2012).
Tribal Critical Race Theory
Tribal Critical Race Theory, stemming from Critical Race Theory, acknowledges the
nuances of Indigenous ways of knowing and being, placing value on time, place, tribal nation,
and individual (Brayboy, 2005). Critical Race Theory places race and the statutes of racism at
the center of evaluation, challenging the status quo of higher education (Cabrera, 2018), whereas
Tribal Critical Race Theory highlights the influence of colonization and its influence on racism
today (Brayboy, 2005). Higher education institutions can better serve Native American students
by understanding the nine tenets of Tribal Critical Race Theory when analyzing their systems in
place:
1. Colonization is endemic to society.
2. U. S. policies toward Indigenous peoples are rooted in imperialism, White
supremacy, and a desire for material gain.
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3. Indigenous peoples occupy a liminal space that accounts for both the political and
racialized nature of our identities.
4. Indigenous peoples desire to obtain and forge tribal sovereignty, tribal autonomy,
self-determination, and self-identification.
5. The concepts of culture, knowledge, and power take on new meaning when examined
through an Indigenous lens.
6. Governmental policies and educational policies towards Indigenous peoples are
intimately linked to the problematic goal of assimilation.
7. Tribal philosophies, beliefs, customs, traditions, and visions for the future are central
to understanding Indigenous peoples' lived realities. However, they also illustrate the
differences and adaptability among individuals and groups.
8. Stories are not separate from theory; they make up the theory and are real and
legitimate sources of data and ways of being.
9. Theory and practice are connected in profound and explicit ways such that scholars
must work towards social change. (Brayboy, 2005, p. 429-430)
To better serve Native American students, Tribal Critical Race Theory addresses the
influence of purposeful policies, beliefs, and Western values that limit Native American students
from reaching their fullest potential in higher education. As fore-mentioned in the nine tenets,
Tribal Critical Race Theory aims to help researchers understand the lived experiences of Native
Americans.
Sacred Hoop Model
Another indigenous-based model that addresses retention issues among Native American
college students is the Sacred Hoop Model proposed by Zlotak and Martin (Martin & Thunder,
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2013). The Sacred Hoop Model is a culturally based model that incorporates
Lakota/Dakota/Nakota traditional values and ways of life in addressing Native American student
development in college and promoting wellbeing. The Sacred Hoop Model, informed by native
elders in Native American communities in South Dakota, draws from the Inipi ceremony, which
goes through four phases to address student development: Calling, Welcoming, Healing
(Processing), and Releasing (Martin & Thunder, 2013).
Calling refers to the extensive recruitment and outreach before students arrive in college,
placing value on family and sensitive outreach. The Welcoming phase is the transition period
throughout the first year and into the second year for Native American students. This time is vital
as transition programs, and additional supports help students develop a relationship and trust
with the college/university, making them feel welcomed and supported. The Healing, or
Processing phase, addresses when students must prepare for the next step of their higher
education journey as upperclassmen, declaring their majors and moving on to the next step.
Mentoring from other Native American peers can be beneficial throughout the Healing phase
(Martin & Thunder, 2013). The final phase is Releasing, where students prepare to graduate.
During the Releasing phase, student support services include career counseling, internship
guidance, professional development, and leadership training. To help guide Native American
students throughout their higher education programs, it is imperative to properly implement all
four phases of the Sacred Hoop Model (Martin & Thunder, 2013).
As there are complex barriers that Native American college students face as they
matriculate through higher education, Indigenous-based education models offer ways to address
persistence from a perspective unique to this student population. In addition to these models,
some factors promote the persistence of Native American college students.
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Factors Attributing to the Persistence of Native American College Students
Many factors can help aid Native American college students in persisting in their
postsecondary education. Promoting cultural identity development among Native American
students is vital and strengthens students' resiliency. Other factors include endorsing culturally
responsive pedagogy in the curriculum, cultural humility training in higher education, promoting
indigenous places and decolonization efforts, cultivating an inclusive campus culture that values
Native American history, lands, language, and culture.
Cultural Identity
Maintaining a sense of cultural identity is fundamental in persistence among Native
American students in higher education and helps guide this study (Horse, 2005). Native
American students with a strong sense of cultural identity are more likely to persist in college
(Cross et al., 2013; Makomenaw, 2014). Ungar (2008, 2011) argued that resiliency has shifted to
involve cultural factors, including identity. Cultural wellbeing exists as a protective factor for
Native Americans and attributes to resiliency (Long & Nelson, 1999; LaFromboise et al., 2006).
There is a recurrent theme surrounding Native American students in higher education and their
connection to their culture. Native American students with "a strong connection to culture may
contribute to academic success" (Shotton et al., 2013, p. 16). The promotion of cultural identity
development encourages resilience in navigating systems, including higher education.
According to Horse (2001, 2005), there are five influences of identity that shape the way
Native Americans feel about their experiences as a Native person:
1. The extent to which one is grounded in one’s Native American language and
culture, one’s cultural identity.
2. The validity of one’s Native American genealogy.
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3. The extent to which one holds a traditional Native American general philosophy
or worldview (emphasizing balance and harmony and drawing on spirituality).
4. One’s self-concept as a Native American.
5. One’s enrollment (or lack of it) in a tribe. (p. 65)
These influences on Native American identity demonstrate the differing levels, such as
traditional or nontraditional, that individuals may identify with and that the process of cultural
identity is personal. Scholars Zitzow and Estes (1983) conceptualized Native American cultural
orientation into two terms: "Heritage Consistent Native American" (traditional) and "Heritage
Inconsistent Native American" (nontraditional). Native Americans who identify as heritage
consistently reflect significant elements of tribal culture, whereas those individuals who identify
with heritage inconsistent identify more with the dominant culture (Huffman, 2008). Social
factors that affect cultural identity development include culture, communities, families, schools,
and peers (Gonzalez & Bennett, 2011). Moreover, higher education institutions can offer
opportunities to encourage cultural identity navigation among Native American college students.
Cultural programming that influences cultural identity development is integral in higher
education for Native American college students (Freitas et al., 2012; Horse, 2005; MosleyHoward et al., 2016: Machine et al., 2017). Some past retention efforts that support Native
American students' cultural identity development include the revitalization of language, art,
traditional values in the college setting and nation-building in the curriculum (Brayboy, Castago,
& Solyom, 2014; Champagne, 2003; Cornell & Kalt, 2010; Makomenaw, 2014; Marling, 2012;
Nelson, 2015).
Freitas et al. (2012) focused on developing the "Indigenous Self" in their summer
enrichment program serving Indigenous Hawaiian students at the University of Hawaii at Mānoa
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by addressing persistence through academic preparedness, sociocultural integration, community
engagement, campus culture, and role modeling. To prepare Indigenous college students for
academic success, they were enrolled in a four-week summer enrichment program that fostered
critical thinking, writing, and reading. Moreover, the summer enrichment program held
opportunities for students to meet scholars and community leaders who held degrees in higher
education to stimulate empowerment. The program also integrated the value of family and
community engagement into its programming, including role modeling, to support Indigenous
students in their postsecondary journeys at the University of Hawaii. The reframing of traditional
student retention models to address Indigenous students' unique needs promoted leadership
development, self-actualization, and identity development—all factors that encourage persistence
and student retention.
Integrating culture into the course curriculum has also influenced student persistence
among Native American college students. According to Mosley-Hoard, Baldwin, Ironstrack,
Rousmaniere, and Burke (2016), they found that culture courses influenced cultural identity
among Myaamia Native American college students attending Miami University. The study found
that the culture courses affirmed students' sense of cultural identity and served as a protective
factor while attending the university.
A central space on college campuses designated for Native American students is another
factor that aid in persistence efforts among this student population (Flynn et al., 2012; Guillory,
2009; Shotton et al., 2010, Tachine et al., 2017). According to Guillory (2009), students
suggested that Native American Centers on campus provided a place where students can gather
as a community and reduce isolation feelings. These spaces offer Native American students the
opportunity to engage with their peers and Native staff, building vital relationships (Flynn et al.,
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2012). To foster a place where Native American students feel a sense of belonging, practicing
culturally responsive pedagogy among staff, faculty, and administrators is critical.
Culturally Responsive Pedagogy
Higher education institutions must practice culturally responsive pedagogy to support
Native American students and their cultural identity development (Carjuzaa & Ruff, 2010;
Lundberg, 2007; Mihesuah & Wilson, 2004; Khalifa et al., 2018). Academia plays a massive role
in shifting higher education culture to become more culturally responsive towards Native
American students through advocacy work called culturally responsive pedagogy. Culturally
responsive pedagogy refers to how faculty teach to and through cultural diversity to promote
academic success among ethnically diverse students (Han et al., 2014). In this case, for Native
American college students, their culture is the premise of their learning and strengthens students’
cultural identity. Native American students who report and maintain a strong cultural identity are
more likely to persist in higher education (Cross et al., 2013; Horse, 2005; Makomenaw, 2014).
Moreover, culturally responsive pedagogy bridges the gap among differences, promoting
non-Native college students to learn about the Native American culture "while valuing and
recognizing students' own cultures" (Han et al., 2014, p. 291). Bowman (2003) asserted that “a
culturally responsive pedagogy would provide an equitable education for Native American
students and would have a positive effect on academic achievement...” (as cited in Stowe, 2017,
p. 242). To promote equity in the classroom, integrating Native American culture into the
curriculum is also imperative.
To effectively work with Native American students and make them feel welcomed and
valued, it is essential to integrate culturally responsive practices into the course curriculum,
acknowledging the critical cultural differences between Native American people and mainstream
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society. Kelting-Gibson (2006) recommended, “All school personnel should have an
understanding and awareness of Indian tribes to help them relate effectively with Indian students
and parents” (p. 4). As the literature suggested, higher education institutions should be aware of
cultural differences when working with Native American students. The state of Montana took the
initiative to make it mandatory for schools to learn about Native American history, values, and
traditions, bypassing legislation called Indian Education for All (2000), which declared:
Every Montanan, whether Indian or non-Indian, be encouraged to learn about the distinct
and unique heritage of American Indians in a culturally responsive manner; and every
educational agency and all educational personnel will work cooperatively with Montana
tribes or those tribes that are near when providing instruction or when implementing an
educational goal. (p. 1)
Montana’s initiative, Indian Education for All (2000), is a leading example of utilizing formal
instruction and curriculum development to promote the integration of culturally sensitive
practices. Promoting culturally responsive pedagogy in the college setting allows Native
American students to thrive, as they can integrate their cultural values and ways of life into their
learning environments (Castagno & Brayboy, 2008; Ladson-Billings, 2015).
Promoting Indigenous Places of Learning
Past research implies that college students who are academically and socially integrated
into their higher education setting are more apt to succeed academically (Tinto, 1993). Native
American college students must feel a sense of their cultural belonging to a college campus to
feel part of the college experience (Tachine et al., 2017). Higher education institutions can
directly influence Native American student persistence by transforming their college campuses
into indigenous places of learning where "Indigenous histories, knowledge systems, languages,
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worldviews, and practices and where those gifts become foundations for curricula across the
disciplines" (Lipe, 2018, p. 164). Lipe (2018) suggested that higher education institutions can
employ the concept of cultivating "indigenous places of learning" through land acknowledgment,
honoring the tribal lands that the universities/colleges sit on. Furthermore, higher education
institutions can promote a sense of belonging for Native American college students by
addressing campus culture.
Campus Culture
Higher education institutions play a significant role in cultivating and fostering an
environment where college students feel a sense of belonging, ultimately encouraging
persistence and academic success. An essential component of academic success for Native
American college students is to feel a sense of belonging in college, “…a feeling of
connectedness, that one is important or matters to others” (Strayhorn, 2018, p. 2). Belongingness
refers to “students’ perceived social support on campus, a feeling or sensation of connectedness,
and the experience of mattering…” (Strayhorn, 2018, p. 4). It is imperative to promote a campus
culture that is welcoming and nurturing to Native American college students and offers a sense
of community (Musues & Jayakumar, 2012). Students who feel connected to their college
environment are linked to positive academic outcomes (Vaccaro & Newman, 2016).
When Native American students feel a sense of welcome and college belonging, they are
more adept at staying and persisting towards degree completion (Tachine et al., 2017). Lack of a
sense of belonging can lead to alienation or marginalization for college students and is harmfully
associated with students dropping out of college (Strayhorn, 2018). For college students of
underrepresented groups developing a sense of belonging can be challenging, translating for
Native American nursing students.
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The Importance of Native American Nursing
Nursing is the leading healthcare career in the nation but lacks diversity in the profession.
Chronic health disparities are evident in Native American communities, including chronic liver
disease, diabetes, unintentional injuries, assault/homicide, suicide, and chronic lower respiratory
disease (Indian Health Services, 2019). These health disparities are substantial in South Dakota,
where Native Americans comprise 9% of the general population (South Dakota Nursing
Workforce, 2019). The top leading causes of death among Native Americans are heart disease,
diabetes, malignant neoplasm, and unintentional injuries (Indian Health Service, 2019). Diversity
in the healthcare workforce is linked to better access to quality healthcare for racially and
ethnically diverse patients, along with higher satisfaction among other benefits (DeWitty, 2019).
To mitigate the health issues currently among the Native American population, there has been a
calling to promote diversity in the healthcare workforce.
Minorities are disproportionately represented in the nursing workforce (Beard, 2014),
especially Native Americans, which comprise only two percent of registered nurses in the state
of South Dakota (South Dakota Center for Nursing Workforce, 2019). Increasing the number of
Native American nurses in the healthcare workforce has significantly reduced health disparities
apparent among the Native American community (Eddie, 2018; Eschiti, 2004; Gebbie et al.,
2003). This gap supports the need for more Native American nursing students graduating from
nursing programs. To promote the retention and graduation of Native American nursing students
at the selected university, the Native American Nursing Education Center was founded in 2015,
focusing on intentional mentoring grounded in Lakota values and ways of being.
The Native American Nursing Education Center
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There is a great need to increase the number of Native Americans in the nursing
profession to reduce health care disparities among Native American communities. A program
was developed to encourage persistence among Native American nursing students--the Native
American Nursing Education Center (NANEC). The mission of NANEC is to provide a
nurturing and collaborative environment where intentional mentoring inspires Native American
nursing students to thrive and flourish (NANEC, 2015). NANEC’s vision: A place where NA
students achieve their dreams and aspirations of becoming professional nurses, poised to
promote the health and wellbeing of native people (NANEC, 2015).
The foundational concepts of NANEC began with Talking Circles in seven Native
American communities in South Dakota, where students identified areas that would help support
Native American nursing students. In 2015, the Native American Nursing Education Center
started retention efforts with its first cohort of Native American nursing students utilizing a
holistic framework based on the Lakota medicine wheel (See Figure 1). The Native American
Nursing Education Center model holistically supports Native American nursing students by
providing financial, academic, social, and cultural support.
Figure 1
Native American Nursing Education Center Model
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The NANEC program offers financial assistance through stipends and emergency funds
to decrease the financial barriers that Native American nursing students may face. Most of the
students that the center serves are first-generation and have families. The center partners with the
Great Plains Native American Nursing Association to mitigate issues with food insecurity and
transportation problems. Academic and social support is provided through the intentional
mentoring program and academic advisor. The Native American Nursing Education Center
academic advisor identifies as Native American and initiates the feeling of tiospaye (extended
family) among students before visiting with mentors. Mentoring is conducted by two nurse
mentors, both of whom identify as Native American and have a combined nursing background of
nearly a century. Mentoring includes monthly one-on-one meetings where mentors create an
environment of trust, promoting students to reveal their academic progress, personal challenges,
and successes. This relationship further promotes the concept of tiospaye, creating a feeling of
connectedness and a sense of belonging for Native American nursing students.
To offer cultural support for Native American nursing students, the center offers monthly
Wohanpi na Wounspe (Soup & Learn) events, including presentations provided by Indigenous
speakers on culturally relevant topics that promote cultural identity development. Grounded in
Lakota values, the center also honors students through a traditional honoring ceremony to
commemorate their accomplishments. The Native American Nursing Education Center Model
promotes student retention and persistence among Native American nursing students as financial,
academic, social, and cultural needs are met through programming and holistic support provided
by staff and faculty.
Since its inception, the Native American Nursing Education Center reports a 96.7%
retention rate among Native American nursing students pursuing their Bachelor of Science in the
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standard major program. There are currently 14 students enrolled in the standard nursing
program, with 14 pre-nursing students enrolled for the spring 2021 semester. This program offers
insight into how holistic support can help aid in the persistence and graduation of Native
American nursing students.
Summary
This chapter provided literature related to the influence of residential boarding schools,
factors that inhibit and encourage Native American college students while matriculating through
college, and the relevancy for higher education institutions to place value on cultural identity
development to strengthen Native American student resiliency. There are substantial educational
gaps in retention and graduation rates among Native American college students in the United
States. There is especially a great need to diversify the healthcare workforce by graduating more
Native American college students into nursing programs, and it is noteworthy to understand
factors that attribute to their attrition.
Historical trauma plays a huge role in the challenges that Native American college
students face today. The Indian boarding school era was an act of cultural genocide, stripping
Native American students of their cultural identity. They were forced to unlearn their language,
ceremonies, and Indigenous ways of life (Peterson, 2012). The historical trauma inflicted is still
evident in Native American communities today (O’Neill et al., 2016). In addition to the loss of
identity, students struggle to persist due to other factors, including financial barriers, lack of
academic preparedness, the reservation effect (living in two worlds), and cultural ambiguity in
higher education institutions.
To encourage persistence among Native American college students, this chapter provided
context on mainstream retention models and Indigenous-based models in education, such as the
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Family Education Model, Tribal Critical Race Theory, and the Sacred Hoop Model. All three
frameworks provide an opportunity for higher education institutions to address Native American
persistence issues, as they were developed through an Indigenous lens. Indigenous-based models
in education provide a better understanding for supporting Native American students through
Indigenous ways of knowing and being, placing value on cultural identity. Other factors that
contribute to Native American college students' persistence include cultural identity
development, culturally responsive pedagogy, promoting Indigenous places of learning and
knowing, and providing a welcoming environment where Native American students feel that
their culture is respected and represented.
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CHAPTER 3
Methodology
This chapter describes the methodology employed, the research questions that guided this
study, the research design utilized, the setting of the study, my background as the researcher, an
overview of the participants, data collection, data analysis, validation, limitations, and
assumptions of the research design, ethical considerations, and a concluding summary.
Introduction
The purpose of this phenomenological study was to explore the lived experiences of
NANEC nursing students through the lens of cultural identity and how their identity contributed
to their academic success while matriculating through college at a predominantly White
university. This research study investigated the influence of students’ sense of cultural identity
and influence on academic success. This study can inform higher education institutions about
how cultural identity can influence Native American students’ experiences while matriculating
through the postsecondary academic setting.
Design and Rationale
This phenomenological study examined the lived experiences of Native American college
students through the lens of cultural identity. This main research question guided the research
study:
•

What are the lived experiences of Native American nursing students in higher education
through the lens of cultural identity?
The following sub-questions were asked to gain a better understanding of the

participants’ experiences:
•

What meaning do Native American nursing students ascribe to their cultural identity?
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•

What experiences do Native American nursing students attribute to influencing their
cultural identity?

•

How does Native American college nursing students’ sense of cultural identity influence
their academic success in college with the support of NANEC?

A focus group with NANEC staff was also conducted and the following questions were asked
to gain better understanding of the programming offered for NA nursing students:
•

How does NANEC provide opportunities for Native American nursing students to
explore their cultural identity?

•

How does NANEC support Native American nursing students’ academic success?

•

After reviewing the findings of this study, what do you feel are the necessary next steps
to take to support Native American nursing students.

•

Do you think whether Native American Students' struggles with the pre-nursing or
nursing curriculum are similar or different from other students?

This study examined Native American students' lived experiences through a qualitative
approach, employing a phenomenological research design. Phenomenological researchers “focus
on describing what all participants have in common as they experience a phenomenon”
(Creswell & Poth, 2018, p. 75). The phenomenological research method was the most
appropriate for my study as it grants me to share the participants' lived experiences through
meaning-making and rich descriptions (Peoples, 2021). I wanted to capture the essence of how
Native American students’ sense of cultural identity influenced their academic success in
college, phenomenology allows me to do that.
This study utilized van Manen’s (2001, 2014) hermeneutic (pedagogical)
phenomenological approach, understanding that as a researcher, I am interpreting the
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participants’ experiences and not solidifying them (Vagle, 2018). I followed the six research
activities van Manen suggests are imperative in hermeneutic research: 1.) turning to a
phenomenon that seriously interests us and commits us to the world; 2.) investigating the
experiences as we live it rather than as we conceptualize it; 3.) reflecting on the essential themes
which characterize the phenomenon; 4.) describing the phenomenon through the art of writing
and rewriting; 5.) maintaining a strong and oriented pedagogical relation to the phenomenon; and
6.) balancing the research context by considering parts and whole (Vagle, 2018, p. 64-66).
Background and Role of Researcher
This study is significant to me as I am a first-generation Native American college student
that was born and raised on the Iháŋkthuŋwaŋ Nation, the Yankton Sioux Tribe of South Dakota.
I graduated from a tribal high school, and it was challenging for me transition from a culturally
immersed environment to college. I struggled with my cultural identity as I felt a sense of lack of
belonging and a cultural mismatch between my identity as a Native American and mainstream
society. Growing up on the reservation, I was exposed to my culture and language daily,
strengthening my cultural identity before I attended college. Transitioning from a social
environment where my culture was present and integrated into everything to a predominately
White university where there was a lack of my culture presented, I struggled immensely due to
cultural ambiguity. I felt as if I needed to give up my identity as a Native American to fit in with
the mainstream beliefs and customs within the academic walls I was attending. My skin color
was different from most college students in the classes I was taking, and it was clear that my
culture was not represented around me.
Moreover, it was challenging for me to navigate this higher education system as I was not
knowledgeable about financial aid, scholarships available to me on campus, or student services
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that supported my identity as a Native American student. After struggling that first year of
college, I finally found the support I needed within the American Indian Student Center, where I
felt like I could be myself. With the support of mentors, academic advisors, faculty, family, and
friends, I resiliently surpassed all odds against myself as a first-generation Native American
student and graduated college.
Upon successfully completing my baccalaureate degree, I utilized the knowledge gained
from my experiences to help other Native American students navigate their postsecondary
journeys. I believe that my college struggles attribute to my passion for working with Native
American college students and can help by sharing my story of resiliency. I find it significant to
share the knowledge and resources I gained learning how to successfully navigate higher
education as a first-generation Native American student with others, hoping that more Native
American students will seek a degree in higher education and graduate to give back to their tribal
communities.
I have work experience in human services and higher education in South Dakota. I am
currently employed as a higher education professional serving as a coordinator for holistic
student support services for Native American college students. I have a broad knowledge of
working with Native American college students due to my journey, working with students as a
mentor, and working in higher education. I am employed at the Native American Nursing
Education Center program, where the study will take place.
It is imperative to highlight my background and my motivations for conducting this
research (Jacobson & Mustafa, 2019). My social identity and prior experiences were necessary to
acknowledge as I bring my perspective and worldview into my research and study. Due to my
extensive knowledge and background on the research topic, I practiced positionality, a reflexivity
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tool used to identify my social identity and my possible assumptions and biases as the researcher
(Jacobson & Mustafa, 2019).
Critically reflecting on my role as a researcher and my social identity broadens my
perspective of how my identity influences the research and participants (Fenge et al., 2019).
Jacobson and Mustafa (2019) encourage researchers to complete a positionality social identity
map, which includes three tiers: 1.) identification of the researcher’s social identities; 2.) how
these positions influence the researcher’s life, and 3.) information tied to the researcher’s social
identities. To understand the influence of my social identity, I completed the social identity map
(See Appendix A) to better recognize my positionality as a researcher.
I utilized a reflective approach, bridling, to conduct the study. Dahlberg (2005) presented
the idea of bridling as an ongoing practice in which the researcher acknowledges their
preconceived notions of the phenomenon under study (Vagle, 2018; Peoples, 2020; Stutey et al.,
2020). I have acknowledged my social identity and motivations behind wanting to conduct this
research by stating my positionality and acknowledging how my identity may influence my
biases as a researcher. Bridling allowed me to “maintain a grip on assumptions as opposed to
allowing assumptions to grip the self or the phenomenon” (Stutey et al., 2020, p. 147). Bridling
promotes the researcher to maintain openness when conducting research, actively reflecting on
why the research under study is important to them.
Setting
The setting of this research study took place at a medium-sized, four-year land-grant
predominantly White university in South Dakota. This is a land-grant university and is the
largest of the six universities in the state for which the study will take place, with approximately
11,405 students attending this past fall semester. Out of the 11,405 students, 123 students self-
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identified as American Indian/Alaska Native, making up approximately 1.1% of the student
population. Based on Carnegie's classification, the university where the study took place is
classified as a four-year, large, primarily residential university.
Academic degrees offered at this university include associate degrees, baccalaureate
degrees, pre/post-baccalaureate certificates, master’s degrees, professional doctorate degrees, and
Doctor of Philosophy degrees. Nine distinct degree-granting colleges are offering a broad range
of academic programs at the university: The College of Agriculture, Food & Environmental
Sciences, the College of Arts, Humanities & Social Sciences, the College of Education & Human
Sciences, the College of Natural Sciences, the College of Nursing, the College of Pharmacy &
Allied Health Professions, the College of Engineering, the Honors College, and the Graduate
School.
Due to the COVID-19 pandemic, unfortunately, this study did not take place in the
participants’ current academic or social settings at the university. Data was collected through
alternative means using innovative interactive technology through the online platform Zoom.
Zoom is a cloud-based video communications application that allows users to set up and record
virtual video and audio conferencing, including content sharing (Zoom, n.d.).
The Native American Nursing Education Center Program
The Native American Nursing Education Center (NANEC) Program is supports Native
American nursing students through a holistic lens, providing services through academic, social,
cultural, and financial support. Since its inception in 2015, there have been 21 Native American
nursing students graduated with 96.7% retention of students in the NANEC program.
Participants of the NANEC program will be utilized for this research study.
Participants
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The participants for this phenomenological study were selected using purposeful
sampling and identified based on the phenomenon of interest (Palinkas et al., 2015). For this
study, eight participants were purposefully selected among Native American college students in
their junior or senior college years who participate in the NANEC program. Eight students
participated in the study
A recruitment email was sent to all upperclassmen who self-identify as Native American
at the university. The research study examined programming directed toward Native American
nursing students at the Native American Nursing Education Center (See Appendix D). The
recruitment email described the study's purpose, and a time was allotted for interested
participants to respond. Once potential participants expressed interest, an electronic nonsignature consent form (See Appendix E) was sent to them with a request to participate in the
study by the researcher explaining the scope and purpose of the research upon IRB approval.
Participants were then be selected from the submissions pool, producing the sample needed for
the research study.
Data Collection
Upon Institutional Review Board (IRB) approval, this study's data was collected from a
predominantly White, medium-sized higher education institution in the South Dakota. The
university has access to pre-existing data needed for this study: information regarding the most
recent Native American students at the institution in the nursing program, student support
services offered to support Native American students, and student academic records. The preexisting information was gathered without identifying personal information to ensure
confidentiality. To protect the identities of the participants, pseudonyms were used throughout
this study.
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The Native American Acculturation Scale (See Appendix B) was used in this
phenomenological study to examine the level participants attribute to their cultural identity. An
email was sent to the author(s) of the Native American Acculturation Scale requesting the
instrument's use in the researcher’s study (See Appendix C). The purpose of the 20-item Native
American Acculturation Scale is to assess the level of acculturation among Native Americans, in
this case, Native American nursing students. Not all students have strong ties to their traditional
culture or tribal nations, which may contribute to the level of cultural identity they are drawn to,
so it is important to understand several student experiences. According to transculturation theory,
culturally oriented students are more apt to traverse higher education institutions. The Native
American Acculturation Scale was sent via DocuSign. The survey results were discussed with
participants and used to help guide questions in the one-on-one interviews.
I also collected data through semi-structured one-on-one interviews, journaling, a focus
group with NANEC staff, and field notes to understand the participants' lived experiences (See
Appendix F). Interviewing a small sample of participants on a common phenomenon, gathering
their lived experiences, and making meaning of those experiences helps the researcher
understand the influence of cultural identity on their academic success. Before the online survey
and interviews took place, participants were given a consent form to read and sign, which
includes the purpose of the study, the length of the interviews that take place, measures that were
taken to ensure confidentiality, and plans for the results of the study. Interviews took place inperson social distancing or video conferencing using the online platform Zoom.
Interviews were approximately one hour in length and contained semi-structured openended questions to allow for the spontaneity of phenomenological research (Peoples, 2021).
Semi-structured interviews worked best for this study. It allowed the researcher to develop
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relevant research questions while permitting participants to discuss other pertinent information
that may contribute to the research study (Peoples, 2021). This method of gathering data permits
participants to share their lived experiences on the shared phenomenon fully. All interactions
with participants were recorded via a recording device and stored in an encoded secure location
in a digital file and locked away in the researcher’s office. Each interview session was labeled to
identify the date, time, and pseudonyms for each participant or focus group session.
Since I followed a bridling approach to the research, a reflexive bridling journal was used
throughout the process to dwell on the phenomenon (Stutey et al., 2020). Field notes were also
taken during the interview process to describe the researcher’s observations and to note emerging
themes. The four strategies used to ensure trustworthiness in this qualitative research study were
credibility, transferability, dependability, and confirmability. Creswell and Poth’s (2018)
interviewing processes were used as a guide for this study.
Data Analysis
The purpose of this phenomenological study was to explore the lived experiences of
Native American nursing students through the lens of cultural identity and how their identity
contributed to their academic success while matriculating through college at a predominantly
White higher education institution. This hermeneutic (pedagogical) phenomenological study was
an attempt to interpret the lived experiences of the participants from the researcher’s worldview
while at the same time not solidifying them (van Manen, 2001, 2014; Vagle, 2018). The cultural
identity scores were used to describe the sample and were also used in qualitative data analysis.
Themes/patterns/descriptions were explored for participants with the lowest NAAS scores, midrange NAAS scores, and highest NAAS scores. Data analysis occurred after the first interview
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and after data collection concludes, and interviews were recorded, transcribed, coded, and
emergent themes were identified.
People’s (2021) step-by-step flow chart (See Figure 2) on data analysis was used as a
guide in this study, including reading the entire transcript and taking out unnecessary language
(ex. um, you know, etc.), generating preliminary meaning units, generating final meaning units
for each interview/survey question, synthesizing final meaning units into situated narratives
under each interview/survey question, synthesizing situated narratives into general narratives,
and integrating all major themes of the participants’ experiences into a general description. To
reduce the information and identify significant statements, textural and structural descriptions
were used. The participants experienced and experienced the phenomena to convey the essence
of the lived experience (Creswell & Poth, 2018).
Figure 2
Data Analysis Flow Chart (Peoples, 2021)
Read the entire transcript and take out unnecessary language (ex. um, you know, etc.).

Generate Preliminary Meaning Units.

Generate Final Meaning Units for each interview/survey question.
Synthesize Final Meaning Units into Situated Narratives under each interview/survey
question. (repeat above steps for reach participant)
Synthesize Situated Narratives into General Narratives, integrating all major themes of
participants.
Generate General Description.
Trustworthiness
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To ensure that quality qualitative research takes place in this phenomenological study,
trustworthiness was imperative. I followed the steps outlined by Shenton (2004) to validate their
findings. Based on Guba’s (1981) four criteria to ensure trustworthiness, I used these possible
interventions: adoption of appropriate well recognized research methods, development of early
familiarity with the culture of participating organizations, triangulation via the use of different
methods, tactics to help ensure honesty in informants, debriefing sessions between researcher
and superiors, peer scrutiny of the project, use of reflective commentary, description of
background, qualifications, and experiences of the researcher, member checks, thick description
of the phenomenon under scrutiny, provision of background data to establish the context of study
to allow comparisons to be made, employment of overlapping methods, in-depth methodological
description allow study to be repeated, triangulation to reduce the effect of researcher bias,
admission of researcher’s beliefs and assumptions, and recognition of shortcomings in study’s
methods and their potential effects (Shenton, 2004, p. 73). These validation steps ensured
trustworthiness from different perspectives: the researcher, participants, and external members.
The four strategies used to ensure trustworthiness in this qualitative research study will be
credibility, transferability, dependability, and confirmability.
Credibility
Credibility refers to internal validity, the truth of the participants' data and perceptions,
and methods used by the researcher to ensure accurate data representation (Polit & Beck, 2012;
Shenton, 2004). To confirm credibility, I employed the following provisions: 1.) adoption of
appropriate well recognized research methods; 2.) development of early familiarity with the
culture of participating organizations; 3.) triangulation via the use of different methods; 4.)
tactics to help ensure honesty in informants; 5.) debriefing sessions between researcher and
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superiors; 6.) use of reflective commentary; 7.) peer scrutiny of the project; 8.) description of
background, qualifications, and experiences of the researcher; 9.) member checks; and 10.) thick
description of the phenomenon under scrutiny.
For the phenomenon under study, the most appropriate research methodology is a
qualitative phenomenological approach, as this approach allows participants to express their
lived experiences through the rich description. I understand and am familiar with the university's
setting and culture in which the study took place as I work here. I used different triangulation
methods to ensure credibility, including an online survey, one-on-one interviews, and focus
groups. To confirm honesty among participants in the study, participants were given the
opportunity to refuse to participate to capture genuine data and be reminded to be honest
throughout the study (Shenton, 2004). I continued to meet with my dissertation advisor and
committee to collaborate and discuss approaches throughout the study.
I ensured credibility by logging reflective commentary after each data collection session
and identifying themes that emerge. I welcomed my research project's peer scrutiny by providing
opportunities for my peers and colleagues to provide feedback on the study. Moreover, I have
ensured this study's credibility by supplying my background, qualifications, and role as the
researcher at the beginning of this chapter. To guarantee data representation accuracy, I
completed member checks with the participants and ask them to read transcripts at the end of
data collection, which included thick descriptions of the phenomena under study.
Transferability
Transferability is the ability for findings to be applied to other settings (as cited in Cope,
2014). According to Shenton (2004), the results of a study “must be understood within the
context of the particular characteristics of the organization or organizations and, perhaps,
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geographical area in which the fieldwork was carried out” (p. 70). To promote transferability in
this study, I provided background data to establish the study's context and a detailed description
of the phenomenon in question to allow comparisons to be made. Chapter 1 and Chapter 2 of this
study introduce the phenomena under study and provide in-depth literature.
Dependability
The term here, dependability, refers to the consistency of the data when conducted under
similar methodologies (as cited in Cope, 2014). When another researcher attempts a study like
mine, their study will result in similar outcomes. To address dependability issues, the researcher
must lay out the study's processes in detail (Shenton, 2004). To promote the study's
dependability, I employed the following provisions: employment of “overlapping methods” and
an in-depth methodological description to allow for the study to be repeated. The overlapping
methods used in this study include individual online surveys, one-on-one interviews, and focus
groups. The methodological research design is reported in detail, making it easier for the study to
be duplicated by future researchers.
Confirmability
“Confirmability refers to the researcher’s ability to demonstrate that the data represent the
participants’ responses and not the researcher’s biases” (Cope, 2014, p. 89). To ensure
confirmability, I followed these provisions: 1.) triangulation to reduce the effect of researcher
bias; 2.) admission of the researcher’s beliefs and assumptions, and 3.) recognition of
shortcomings in the study’s methods and their potential effects. It is imperative that I, as the
researcher, was as objective as I can be while conducting this study. I employed various
triangulation methods, sources, and investigators in this study to reduce my bias and to promote
confirmability. At the beginning of this chapter, I admitted my beliefs and assumptions in a
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social identity positionality mapping exercise (See Appendix A). This exercise further
demonstrates what beliefs and assumptions I may have as the researcher and what I did to
promote objectivity in this study. I utilized bridling by acknowledging my preconceived notions
of the phenomenon under study. Moreover, I recognized the shortcomings in the study’s methods
and their potential effects once I began data collection. The findings of this study are written in
detail in Chapter 5 of this study.
Limitations and Assumptions
1. Misinterpretation of data based on my own biases and beliefs.
2. Selecting students from one institution limits the experiences of other Native American
students attending similar higher education institutions.
3. The study used a small and purposeful sample size, limiting the voices of other Native
American students.
4. The research study was limited to only Native American students who identify as
upperclassmen.
5. It is assumed that the participants in the study all will identify as female due to no male
Native American students in the nursing program.
6. It is assumed that not all participants had the same level of cultural identity they identify
with; this will add richness and depth to the study.
Ethical Considerations
Prior to seeking IRB approval, I completed the Collaborative Institutional Training
Initiative (CITI) certifications to conduct research on human subjects. Several steps will be taken
to ensure the safety of the participants of this study. Before research takes place, I went through
the IRB process at the higher education institution for which the study took place. To add
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another level of security for nursing students, I needed to go through the approval process
through the Office of Nursing Research (ONR) for which the study took place. After IRB and
ONR approval, students were contacted through an email solicitation for recruitment. Before
data collection took place, consent forms were given to the participants to inform them of the
study's purpose, ensure confidentiality of participants, and plan for the utilization of the results of
this study. The participants were assured that their participation in the research study was
voluntary and that they could withdraw their participation at any time. The participants' names
and identity were protected by using pseudonyms. The data collected throughout this research
study was stored in a secure location using appropriate security measures.
Summary
Chapter three introduced the research methodology used for this research study. A
phenomenological research approach was used to design the study to examine the lived
experiences of ten Native American college students at a predominantly White university in the
South Dakota through the lens of their cultural identity. The researcher sought to investigate the
influence of cultural identity on student academic success among Native American college
students. This chapter outlined the research questions guiding the study, the setting where the
study will take place, the background of the researcher, the participants selected, and the data
collection tools used. The chapter concludes with the data analysis tools employed, limitations
and assumptions of the study, and ethical considerations.
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CHAPTER 4
Findings
This chapter outlines the specific findings that emerged from this phenomenological
research study examining the lived experiences of Native American nursing students at a
predominantly White university in the South Dakota. The beginning of this chapter describes the
demographics of the participants and results of the Native American Acculturation Scale. After
careful analysis of the qualitative interview transcripts, seven critical themes emerged of the
data: 1.) the importance of family support in students’ lives; 2.) the lack of access to cultural
norms and experiences that shape students’ cultural identity; 3.) the challenge of nursing school
compared to pre-nursing coursework; 4.) that students live complex lives calling for flexibility in
their learning environments in nursing school; 5.) that traditional academic supports offered,
such as tutoring, did not work for their learning styles; 6.) that mentoring is integral to their
persistence in nursing school; 7.) and that students identified themselves as part of a new
generation of Native American students—the pioneer generation paving the way for future
generations. This chapter includes the results of the Native American Acculturation Scale,
demographic and personal profiles of participants, emerging themes, and findings of the Native
American Nursing Education Center.
Cultural Analysis of the Native American Acculturation Scale
Participants completed the Native American Acculturation Scale (NAAS), which ranges
from 1 to 5 with a score of 1 meaning low acculturation (high Native American identity), a score
of 3 meaning bicultural, and a score of 5 meaning high acculturation (low Native American
identity). All eight participants completed the NAAS and landed on various points on the
continuum based on their experiences with Native American culture and mainstream society (See
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Appendix G). Participants with low NAAS scores (ranging from 1 – 1.67), mid NAAS scores
(ranging from 1.67 – 3.34), and high NAAS scores (ranging from 3.34 – 5) are described.
Zero of the participants scored in the low range of Native American Acculturation Scale,
whereas the majority (approximately six participants) scored in the mid-range of the scale
landing between 1.67 – 3.34, identifying mostly as bicultural. Two participants scored in the high
range between 3.34 – 5 on the scale identifying with little Native American identity and high
acculturation into mainstream society.
The following participants identified with biculturalism, identifying with both their
Native American and mainstream identities and pseudonyms were used to protect their identity:
Amy, Cole, Jacqueline, Jade, Marie, and Mya. Throughout the interviewing process, Amy, Cole,
Jacqueline, Jade, Marie, and Mya conveyed their lived experiences of their cultural identity as
walking in two worlds—identifying as both Native American and their mainstream identities.
Participants found themselves proud to be Native American. Amy stated, “Culture is very
important to me, it's a part of who I am. And I'm very proud of that. And being a part of the
community is part of our culture.” Jade also found herself proud to be Native American, but also
felt confident in her identity due to being able to navigate both of her identities: “I define myself
as being very proud of my culture. I think that something that I've always shared with other
people that still holds true for me is I feel like I'm always walking between two worlds because
I'm Native American and Caucasian.”
Participants landing in this mid-range of the NAAS scale, mid-acculturation into
mainstream society, also expressed difficulty struggling with their identity and being able to find
where they fit in. Marie stated: “I struggled with always wanting to be someone else, as a child,
even in an adult. My mom's family they’re part White. My father, his mom was full-blooded
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Lakota, and she didn't like us, honestly. She was prejudice against us because we were part
White.”
Two of the participants landed in the high range of the NAAS scale, with high
acculturation into mainstream society and little to no connection to their Native American
identity—Charlene and Lynn. Both participants expressed similar sentiments to participants who
landed in the mid-range of the Native American Acculturation Scale, challenges with their
identity. Charlene struggled with her physical appearance as a multicultural individual: “Because
when people see me, they generally see me as like, you know, an African American individual.
And growing up that was still difficult to identify with. Sometimes I feel as though you know,
I'm not Native American enough. Or I'm not African American enough or but I am both of those
things at the same time.” Lynn had difficulty connecting to her Native American culture due to
where she lived: “To be honest, I didn't grow up too much with like, the Native American
traditions, just because the town that I grew up in was primarily like, White.” Significant
statements related to culture and identity are found in Appendix G.
Participant Profiles
For this phenomenological study, purposeful sampling was used. Students who identified
as Native American nursing students and who participated in programming associated with the
Native American Nursing Education Center in the 2020-2021 academic year were invited to take
part of this study. A total of eight participants actively participated in this study and
demographics are displayed below starting with participant demographic information, a
breakdown of participant profiles, and results of the Native American Acculturation Scale,
following with a cultural analysis.
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Table 1 below displays the demographic indicators of the participants. Four of the
participants were between the ages of 25 – 29, with one participant between the ages of 18 – 24,
one participant between the ages of 30 – 34, and two participants older than 40 years of age. All
eight participants were female. Three of the participants were never married, three participants
indicated they were married or in a domestic relationship, one participant was divorced, and one
participant was separated. The majority of participants (6 out 8) considered themselves firstgeneration college students, as the first of their immediate family to go to college. All
participants were enrolled in a federally recognized tribe and were in the nursing program when
this study took place.
Table 1
Participant Demographic Indicators
Participant Demographic Indicator
18 – 24
25 – 29
Participant Age Range 30 – 34
35 – 39
40 +
Female
Participant Gender
Male
Single (Never Married)
Married (or in a domestic
Participant Marital
relationship)
Status
Widowed
Divorced
Separated
First-Generation
Yes
Student
No

%
12.50%
50.00%
12.50%
0.00%
25.00%
100.00%
0.00%
37.50%

Count
1
4
1
0
2
8
0
3

37.50%

3

0.00%
12.50%
12.50%
75.00%
25.00%

0
1
1
6
2

In the interviews and online survey, participants answered demographic and background
questions. The following profiles are of the eight Native American nursing students who
participated in this phenomenological study and their compiled answers. Pseudonyms are used to
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maintain confidentiality and are used throughout the remainder of the study. Table 2 below
displays the breakdown of all eight participants.
Table 2
Participant Profile Breakdown
Pseudonym

Age

Marital Status

Amy
Charlene
Cole

40 +
25 - 29

Married
Married
Single

Jacqueline
Jade
Lynn
Marie
Mya

40 +
25 - 29
25 - 29
30 - 34
25 - 29

18 - 24

Divorced
Single
Single
Married
Separated

Tribe

NAAS

Ho-Chunk
Oglala
Cheyenne
River
Sicangu
Crow Creek
Oglala
Oglala
Oglala

2.60
3.75
2.50
3.20
2.95
3.65
2.50
2.90

FirstGeneration
Yes
Yes
Yes
No
Yes
Yes
No
Yes

Amy is an enrolled member of the Ho-Chunk Nation. She is over the age of 40 years old
and is married. She considers herself a first-generation college student, the first of her immediate
family to go to college. She grew up on both the reservation and in urban communities. She
graduated from a tribal school and identified strongly with her native culture and identity. She
was raised mainly by her mother. Amy grew up practicing the traditional ceremonial ways of life
and is extremely proud of her culture. She considers herself a nontraditional student and has
three older children. She is actively involved in student activities and organizations. Amy is in
the nursing program at the predominantly White university in South Dakota and participated in
programming offered by the Native American Nursing Education Center. Amy scored a 2.60 on
the Native American Acculturation Scale, landing in mid-range acculturation identifying with
mostly Native American and bicultural identity.
Charlene is Oglala Lakota and grew up in an urban community near the reservation. She
is between the ages of 25 – 29, is married, and considers herself a first-generation student. She
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graduated from a public school and was raised mainly by her grandparents. She defines herself as
multicultural, and it was challenging to connect with her native identity growing up. She
attended social gatherings such as pow wows but did not know much about her culture until
recently. With the help of the Native American Nursing Education Center (NANEC), she alluded
that she is learning more about her native identity. Charlene is in the nursing program at the
predominantly White university in South Dakota and participated in programming offered by
NANEC. Charlene scored a 3.75 on the Native American Acculturation Scale, landing in mid to
high range acculturation identifying with bicultural and mostly non-Native identity.
Cole is Cheyenne River Lakota and grew up in small rural community on the reservation.
She is between the ages of 18 – 24, is single, and considers herself a first-generation college
student. She graduated from a tribal school and lived on a ranch growing up. She did participate
in some ceremonies, but for the most part did not participate much in her native culture. She said
that her immediate family leaned more towards Christianity, but still held native values and
spoke the tribal language. Cole is in the nursing program at the predominantly White university
in South Dakota and participated in programming offered by NANEC. Cole scored a 2.50 on the
Native American Acculturation Scale, landing in low to mid-range acculturation identifying with
mostly Native American and some bicultural identity.
Jacqueline is Sicangu Lakota and lived in rural and urban communities off the
reservation growing up. She is over the age of 40 years old, is divorced, and is not the first of her
family to go to college. She graduated from a public school and was raised by both of her
parents. In her early years, she participated in ceremonies and social gatherings, including pow
wows. Losing her native father disconnected her from learning about her cultural identity when
she was in high school, and she expressed her wanting to learn more about her culture. She is a
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single mother to five children. Jacqueline is in the nursing program at the predominantly White
university and participated in programming offered by NANEC. Jacqueline scored a 3.20 on the
Native American Acculturation Scale, landing in mid-range acculturation identifying with
bicultural identity.
Jade is Crow Creek Dakota and grew up in urban and rural communities off and on the
reservation. She is between the ages of 25 – 29, is single, and considers herself a first-generation
college student. She was raised mainly by her mother and family members. She moved several
times when she was growing up, which was challenging on her identity. Jade graduated from a
public school and made connections with mentors who influenced her educational path. She is
very proud of her native culture and participated in dancing at pow wows. She has two children
and is in the nursing program at the predominantly White university in South Dakota and
participated in programming offered by NANEC. Jade scored a 2.95 on the Native American
Acculturation Scale, landing in mid-range acculturation identifying with mostly bicultural
identity.
Lynn is Oglala Lakota and grew up a small community off the reservation with her
immediate family. She is between the ages of 25 – 29, is single, and considers herself a firstgeneration college student. She was raised by her mother and also attributes her upbringing to
her grandfather who had a major impact in her life. Unfortunately, she did not have opportunities
to engage in her native culture due to living off the reservation and felt disconnected. She wishes
she had more opportunities to connect with her culture growing up. She is in the nursing program
at a predominantly White university in South Dakota and participated in programming offered by
NANEC. Lynn scored a 3.65 on the Native American Acculturation Scale, landing in mid to high
range acculturation identifying with bicultural and mostly non-Native identity.
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Marie is Oglala Lakota and mainly grew up on the reservation where she is enrolled. She
moved out of state and attended boarding school in her teen years and graduated from high
school in an urban setting. She is between the ages of 30 – 34, is married, and is not the first of
her family to go to college. She alluded that mentoring helped guide her through school and life.
She conveyed that her upbringing was challenging, being exposed to trauma in the home. Her
sister displayed tough love and helped advocate for her education growing up. She expressed the
challenge of being Native American and not knowing much about her culture, which made her
feel isolated. She is in the nursing program at the predominantly White university in South
Dakota and participated in programming offered by NANEC. Marie scored a 2.50 on the Native
American Acculturation Scale, landing in low to mid-range acculturation identifying with mostly
Native American and some bicultural identity.
Mya is Oglala Lakota and grew up on the reservation in the country on a ranch. She grew
up in a tight knit family where her relatives lived nearby. She is between the ages of 25 – 29, is
separated from her spouse, and considers herself a first-generation student. She connected with
her culture but had a hard time growing up as a light-skinned Native American. She conveyed
those other children treated her differently growing up because of her skin color and that she felt
she was not Native enough. Although there were barriers in her identity development, Mya
alluded to the fact that she is has been and will always be proud to be Native American. She is in
the nursing program at a predominantly White university in South Dakota and participated in
programming offered by NANEC. Mya scored a 2.90 on the Native American Acculturation
Scale, landing in mid-range acculturation identifying with mostly bicultural identity.
Themes
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After a thorough analysis of the transcription data and clustering the qualitative data into
meaning units (Peoples, 2021), this phenomenological study had seven themes emerge: 1.) the
importance of family support in students’ lives; 2.) the lack of access to cultural norms and
experiences that shape students’ cultural identity; 3.) the challenge of nursing school compared
to pre-nursing coursework; 4.) that students live complex lives calling for flexibility in their
learning environments in nursing school; 5.) that mentoring is integral to their persistence in
nursing school; 6.) academic success is self-defined; 7.) and that students want to pave the way
the future generations of Native American students, encouraging others to give back to their
communities through their education.
Theme 1: Importance of Family
Most participants described the importance of family either in their upbringing as a child
or as an important support system for them as students while navigating nursing school. In
Native American culture, family includes not only immediate family, but also tiospaye (extended
family beyond immediate family members). In the Lakota kinship system, there are certain
protocols and expectations of how to communicate and address family members (See Appendix
I). Definition of a family member includes parents, siblings, cousins, aunts, uncles, grandpas,
grandmas, nieces, nephews, grandchildren, and hunka relatives (relatives adopted and brought
into the family through ceremony). During their interviews, participants were asked questions
about their upbringing and important people in their lives. The significant statements made by
participants that support this theme are found in Appendix I.
In Native American culture, family also is an important aspect of their culture and
individuals relate to one another through their relationship to them based on the kinship system.
When interviewed, most participants conveyed that their family had a major impact on their
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lives, attributing to their resiliency and involvement with their culture. Amy asserted that her
family helped her not only in her childhood connecting her to her culture and identity, but also as
an adult: “Growing up, I came from a single parent home. So, I had an uncle, who I went to a lot
for peace, we had our sweat lodge ceremonies with him, and that, like kept me in line. And I was
really close with him and his wife, and they were my mentors. You know, they were the people
that helped me with struggles I was having, at the time and even throughout my life, even to the
today”.
Additionally, participants expressed how close they are to their tight-knit families. In
Native American culture, familial life and tiospaye (extended family beyond immediate family)
play a pivotal role in individual’s lives. Relatives grow up together, learn together, and
collectively have a major impact on one another’s lives. Charlene stated, “It was a lot of family,
but like, you know, the, the cousins and my siblings, we all stuck together. And so, we just, and
we were all very close in age. We all sort of moved through all of these, like, milestones in life
together.” Grandparents of participants also had and continue to have a significant role in their
upbringing. Cole asserted that her grandmother was the primary caretaker in her life: “I lived
with my grandmother. I do have both of my parents in my life, but I was mainly raised with my
grandma. So, she means a great deal to me. She's like, basically, my mom, even though I have a
mom.”
Family members were also identified as role models in participants’ their lives. Jade had
the guidance of her aunt and cousin to help her through her early years. She acknowledged, “I do
remember, my auntie that we were staying with had a daughter that was a teenager. And so, I
kind of really looked to her for direction, like I didn't know what time to wake myself up for
school, or like really what to do. So, I just kind of copied whatever she did and figured it out
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from there.” Family played a pivotal role in several participants’ upbringing and had a major
impact on their lives in nursing school. Family members provided not only emotional and social
support, but motivational support for participants to continue with their education. Jaqueline
signified the importance of family as her supporters: “I have my three sisters that I grew up with.
And then my mom had two kids later. So, I've always just been close with them. Like, I don't
know, like in adulthood, they're like, my main support system.”
Theme 2: Lack of Access to Cultural Norms
Participants in this phenomenological study were asked questions about their cultural
identity and how their lived experiences have shaped their identity. The second emerging theme
most commonly found in this study was the lack of access to cultural norms that would have
shaped participants’ Native American identity. Participants expressed the lack or loss of
connection to the Native American culture, language, and traditions, which had an impact on
their cultural identity. The significant statements made by participants that support this theme are
found in Appendix J.
Charlene said that she had connection with her Native American identity through her
great-grandmother, but she lost her grandmother as a resource after she passed: “My great
grandmother also knew a lot. But sometimes, you know, she just you miss out on opportunities
to ask those questions. And it wasn't until recently when she passed that I felt very overcome
with the need to understand who she was and where she came from, and where I come from, and
where all of my family comes from and how we were as a people.”
Another participant shared that although she was raised around Native American culture,
her family did not practice it. Cole said, “You know, just being raised around the culture. And
although I was raised in it, my immediate family didn't practice the religion. My family led more
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to Christianity.” Jaqueline shared the loss of connection to her Native American culture after her
father passed away and the shame she felt: “My dad really had us go into pow wows and into the
Native American culture. And then when he passed, my mom was like, we're not native no more.
All of us feel like ashamed a little bit like because she just kind of like cut it all out. And that was
like a huge part of our lives was going to power hours and like, being a part of all that culture.
And then just to have it like, oh, here, your name's not that no more and it's not who you are.”
Moving away from family members or away from the reservation also had implications
for participants, especially with access to culture. When Mya moved off the reservation, she felt
that loss of her culture as she was not close to the cultural assets the reservation provided her.
She stated, “…Once my grandparents got sick, and we kind of moved off the reservation and got
older, and we just kind of lost all of that.”
Theme 3: Challenges of Nursing School
Majority of participants shared the concept of challenges they faced while they
matriculated through nursing school. Previous to the professional nursing program, participants
expressed difficulty of transitioning from their pre-nursing career to a being a professional
nursing student. In nursing programs, there are several expectations of students including
meeting requirements for compliancy, completing hundreds of hours of mandatory coursework,
simulations, labs, and clinical hours. Significant statements that support this theme are found in
Appendix K.
Several of the participants shared their challenges of nursing school. Amy said, “Nursing
school is super hard. I mean, as a parent, you have other people to think about, and then you have
this…you need to get done.” Charlene also reiterated in her interview that nursing school was
more challenging than pre-nursing classes. Jaqueline and Jade shared the same sentiment about
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how important grades were to them before entering the nursing program, which shifted their
thinking about academic success. Jaqueline expressed: “Going into nursing school, I was like,
I'm going to get all A's and I'm just going to do this. But then that changed in nursing school
because you don't have time to focus and get A's. I didn’t because I've got five kids. And I'm
like, juggling and juggling. And so, I had to let that go a little bit. And I'm like if I get above a C,
it is success.” Jade shared that she was on the Dean’s list before being admitted into the
professional nursing program, and after she entered the nursing program her mindset changed
because she was not receiving the grades she hoped for. The expectations of clinical hours also
gave Marie added anxiety: “I feel like the nursing program, they really push you and I get it, you
know, it's stressful and even being in clinical, it's stressful and I'm just getting anxiety thinking
about being there with a rapid response and my patients crashing, you have to be on your toes.”
Theme 4: Complex Lives Require Flexibility
Another theme that emerged after interviews were conducted and thematic analysis took
place was the essence that Native American nursing students require flexibility to support their
complex lives. From being nontraditional students to needing flexibility with their coursework
due familial obligations, participants’ responses varied in what kind of support they needed to be
successful. Significant statements that support this theme are found in Appendix L.
Amy is nontraditional 48-year-old student working on her second career. The supports
Amy requires to be successful in the nursing program may look different than that of a traditional
student out of high school. She struggled with the college’s tutoring program: “There is a
tutoring system, but not everybody is comfortable with that tutor. Do you know what I mean? I
mean, just a part of who we are as our culture, we're quiet people. We respect each other. And
sometimes you don't get everything out of the same person, you know, not everybody gets it, and
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we learn differently.” She expressed the need for a tutoring system that matched her culture and
learning styles.
Others shared challenges with juggling life, being a student and having a family. Jade had
difficulty balancing being a new mom and a professional nursing student, “Being a new mom
and trying to figure out how to fit into this new community was really a struggle for me. Then
being in college—I struggling financially.” She had to find innovative ways to help her get
through college and to effectively study for the nursing program: “I was having to learn new
ways to study, and I feel like in a lot of ways, I'm still in that place. But I'm starting to grow from
it, you know, there's been times that I have actually passed exams and the nursing program, and
so it's slowly starting to, you know, take a turn, and become more positive again.”
Cole needed a flexible learning environment that allowed her to study late after
traditional office hours: “I really wanted a place to study, like, not all the way overnight, but at
least until like 10 - 11pm. And the college shuts down at a certain time and all the public places
where I'd normally study would.” Marie, another nontraditional student with a family, had
trouble with her studies due to anxiety and fear of failure: “I been looking at my situation, I'm
like, I procrastinate so much, is it because I'm lazy? Or no. And then you start looking at the
psychological part. It's like, my anxiety builds up to that myself, you know, my insecurities built
into it, and so much more fear of failing, like, I'm so afraid to fail, because I failed so many times
in this journey to get here right now. It's like, what if I fail again? And then I start believing it?
And then I don't know where to start with my homework. So then, yeah, I don't know what
successes is honestly, like, I feel like I'm barely hanging on.” Her anxiety caused her to
procrastinate, which resulted in her struggling with her academic studies and her progression in
the nursing program.
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Theme 5: Mentoring is Key
Study participants were asked questions about important people in their lives that may
have assisted in their lives (mentors). Individuals in middle/high school, along with staff from
the Native American Nursing Education Center mentorship program were identified as major
supports to their academic success. Significant statements that support this theme are found in
Appendix M. Jade said, “As I went on to middle school, I was involved in a Native American
connections program. I feel that was that really the first time in my life that I had someone, like,
encouraged me to think about my future.” The mentorship she received in her middle school
years helped her matriculate through her schooling.
Lynn appreciated the assistance she received from her professional nursing advisor and
acknowledged her: “Having my advisor because I have talked to many students. We compare
advisors and stuff, like, oh, my advisor hasn't even gotten a hold of me, I'm like, oh, they have
emailed me 20 times that I need to respond back to her. She's so like, she's just, she's there, she
cares, she wants to see you strive.” She also conveyed that having a mentor was resourceful for
her as a nursing student: “If I had questions about school, I could always go to my mentor, who
is insanely intelligent.” Lynn called on her mentor when she had questions regarding anything,
including her coursework. Marie shared the same sentiment about her mentors, especially when
she was struggling to keep going with school: “My mentors helped me to see it as a positive
light, they helped me to, you know, they were there. To cheer me on, they were there to say it's
okay, you know, and just to recognize these downfalls and even connecting it to historical
trauma and connecting it to all these different cultural things that we've been through, you know,
like from systemic racism, all the way to so much, you know, so much things that they tell us to
let go so much things that are still there.”
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Family members were also acknowledged as important support systems, seen as mentors.
Amy conveyed that her uncle and aunt were important mentors that helped her culturally, in
whom she could call on if she was struggling in any faucet in her life. Amy shared, “So, I had an
uncle, who I went to a lot. We had our sweat lodge ceremonies with him, and that, like kept me
in line. And I was really close with him and his wife, and they were my mentors. You know, they
were the people that helped me with struggles I was having, at the time and even throughout my
life, even to the today.”
Theme 6: Academic Success is Self-Defined
Study participants were also asked related to academic success, which differed based on
each participants’ experiences. The findings of this study are that academic success is selfdefined. Each participant held similar or differing views of what academic success looks like
based on their lived experiences. Definitions of academic success ranged from gaining
knowledge to include still being in the nursing program. Significant statements that support this
theme are found in Appendix N.
Charlene expressed the definition of academic success in nursing school as understanding
the material and utilizing the knowledge gained in application. Mya held a similar view on
academic success: “I think just wanting that knowledge and just having that fire inside of you to
seek knowledge.” Cole held a changed view of academic success as simply being a Native
American student in higher education: “Just being in higher education, because there's not a lot
of people from back home where I live, that do not go to seek higher education, you know, a lot,
or a majority of people just stay home on the reservation and try to find jobs there.”
Lynn and Jaqueline both agreed that academic success to them is seen as passing the
nursing coursework. Lynn said, “It's almost a boundary of passing. The kind of that sounds like
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really like, nothing great, but it's, it's pretty much passing my classes.” Jacqueline expressed, “It
used to be getting all A's. And now it's, doing your best. But if you're passing your classes to
progress, then that's academic success.”
Marie held a view of academic success in nursing school as still being in the program as
the fear of failure was constant: “I'm so afraid to fail, because I failed so many times in this
journey to get here right now. It's like, what if I fail again? And then I start believing it? And
then I don't know where to start with my homework. So then, yeah, I don't know what successes
is honestly, like, I feel like I'm barely hanging on. So, is that success? Can that be seen as
success? I hope so. Because there's probably people out there barely hanging on all the time.”
Amy shared her view of academic success as not being defined by grades: “Grades don't define
you have is who you are as a person. Right, right? That's not how I am, they don't define who I
am, right? How I live my life every day and how I treat people every day is how I, you know, is
what defines me?”
Theme 7: New Generation of Native American Students
Profound statements and feelings of giving back to the Native American community
through participants’ education and motivation also was a major theme. Participants opened up
about their challenges, which displayed their lived experiences of resiliency—a new generation
of Native American students. One participant expressed the importance of representation as a
Native American nurse in the healthcare field, another shared her hopes in inspiring others with
her story, and another participant expressed the significance of giving back to her community.
The significant statements that support this theme are found in Appendix O.
Amy wanted to be a nurse to show that Native Americans like her can be successful and
graduated with a nursing degree. She shared, “The reason I chose to be one was because I want it
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to represent, you know, Native American, and, you know, being making it aware, like, to others
that, you know, you can do this too, and you're supported, and there's resources, and just
awareness and outreach, and, you know, knowing that this is something that is possible for
someone. So, I decided that, you know, I could share that part as a representation of being native,
and then getting a nursing degree.”
Marie expressed the importance of opening up about the struggles she faced as a Native
American nursing student, and hopes to inspire others: “But I think we need to start opening that
up, we need to start sharing those experiences, and letting these kids know that are coming up in
these broken homes where there's no mother, no father, drugs, alcoholism, breaking down our
own family unit, and showing them that you can come out of that. You can survive, there are
people out there that are rooting for you to become educated. And there are people that are
fighting for your education, and even in the health care field that are there to help you make
better decisions and educate you on taking care of your body better. And I feel like maybe,
hopefully, you know, I can just show them that we are capable, that we are not those statistics
anymore.”
Mya wants to give back to her community and help her people through her nursing
degree and career: “It's just made me want to go back to my community and just helped my
people. And they're such. How to say this, um, healthcare is just so needed. There's so many
morbidities and addiction and traumas and just pain. So just like a stronger urge to just get back
to my community and help and healthcare is how I can do that.”
Integration of Acculturation Results into Thematic Analysis
To further understand the implications of participants’ sense of cultural identity and
influence on their academic success, I integrated the results of the Native American
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Acculturation Scale into the themes that emerged. The majority of participants scored in the midrange of the scale landing between 1.67 – 3.34, identifying mostly as bicultural, with midacculturation. The other participants scored in the high range between 3.34 – 5 on the scale
identifying with little Native American identity and high acculturation into mainstream society.
The following participants identified with biculturalism, identifying with both their Native
American and mainstream identities: Amy, Cole, Jacqueline, Jade, Marie, and Mya. Two of the
participants landed in the high range of the NAAS scale, with high acculturation into mainstream
society and little to no connection to their Native American identity—Charlene and Lynn. For
each theme, the mid and high acculturation groups were compared.
For Theme 1, importance of family, the mid-acculturation groups’ responses were similar
to the high-acculturation group, signifying that family plays a pivotal role in academic success
no matter what level of acculturation the participants identified with. Participants conveyed that
family was significant to their upbringing and served as a main support system in their academic
success.
For Theme 2, lack of access to cultural norms, the views of the mid-acculturation and
high-acculturation groups were different, acknowledging the deprivation of opportunities to
explore their cultural identity due to the lack of access to cultural norms. The mid-acculturation
group had more opportunities to explore their cultural identity compared to the highacculturation group. Members of the mid-acculturation group all lived on the reservation at one
point in their lives compared to the high-acculturation group. Moreover, opportunities of
exploring the language and culture were shared by the mid-acculturation group. The highacculturation group mentioned the challenges of connecting to their culture due to growing up
off the reservation and not having the same access to cultural assets.
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For Theme 3, challenges of nursing school, participants of the mid- and highacculturation groups both had similar experiences. Pre-nursing coursework was not as
challenging compared to the professional nursing program for all participants, demonstrating that
nursing school is challenging no matter where participants landed on the acculturation scale.
For Theme 4, complex lives require flexibility, responses from the mid-acculturation
group differed somewhat from the responses of the high-acculturation group. Participants in the
mid-acculturation group displayed more challenges to overcome and had more external factors
that made it challenging to matriculate through nursing school compared to participants
represented in the high-acculturation group. Several of the participants in the mid-acculturation
group were parents and had families to raise compared to the high-acculturation group.
For Theme 5, mentoring is key, the responses of the mid-acculturation and highacculturation groups were comparable, suggesting that mentoring is an important support for all
the participants no matter where the landed on the cultural identity continuum. Mentoring by
either family members, teachers, and/or mentors at the Native American Nursing Education
Center, were identified as vital supports for the participants’ academic success.
For Theme 6, academic success is self-defined, responses from the mid- and highacculturation groups were not comparable. Responses differed based on individual experiences
and worldviews. Academic success was self-defined and responses from participants ranged
from viewing academic success as passing classes in nursing school to not failing in nursing
school. The impact of acculturation did not influence views of academic success in this study.
For Theme 7, new generation of Native American students, responses from the mid- and
high- acculturation groups were not comparable. The determination to pass nursing school as
Native American students was apparent for all participants. At one point or another in the
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interviews I conducted, all participants shared the hope of giving back to their community or to
inspire hope for others through their educational journeys.
Support of the Native American Nursing Education Center
Participants in this phenomenological study were also asked questions about the support
of the Native American Nursing Education Center (NANEC) related to their cultural identity and
academic success. The significant statements regarding the support of the NANEC program are
found in Appendix P. All participants expressed their appreciation for the NANEC program and
how it helped them with their academic success. The NANEC program provided a place for Amy
to study: “I needed a place for our group to finish a project, and they were there to support us and
open the doors for a place to have until we were completed. And that was after hours. And you
know, just the just the continuance of, of common courtesy and, and bringing us snacks and
water and a place where it's quiet.”
Charlene felt that she had a resource to explore her cultural identity: “I just feel more
comfortable being me having NANEC there to help guide me and give me all of these resources
to help me understand Native American culture and Native American history.” Jade shared
similar sentiments about the program, “NANEC specifically provided that level of comfort you
know, it was like a safe place for me to go when I couldn't quite find the answer the solution to
my problem or even just vent about things that you know, were going on that were beyond my
control.” When Jacqueline was struggling with finances, she was able to turn to NANEC for
assistance: "Last semester, when I got the gas cards and the Walmart cards, like, it was such a
huge help, because driving back and forth everyday was very financially struggling. So that
helped.”
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Marie felt that staff at NANEC provided her with the community she needed: “I feel like
NANEC brought me that community I never had, you know, so that's kind of nice to experience
people there to advocate with you are, if you're even feeling like, you feel like the world piling
against you. They helped me to see it as a positive light, they helped me to, you know, they were
there. To cheer me on, they were there to say it's okay, you know, and just to recognize these
downfalls and even connecting it to historical trauma and connecting it to all these different
cultural things that we've been through, you know, like from systemic racism, all the way to so
much, you know, so much things that they tell us to let go so much things that are still there.”
Jade was able to go to turn to the NANEC program when she was struggling during a
time in her life when she needed support to stay in nursing school: “I can think of a time last
summer where I just felt like I was at my rock bottom, and I really didn't know if this was
something I could proceed with. And I had a lot of other things going on in my life. And you
know, it just had an impact on me negatively, you know, my mental health, and then with the
pandemic, and everything, I just really felt like I wasn't in a good place. And I can think of a time
where I went to NANEC, and I was able to just clear my head and feel like I could have a fresh
start and things. And I think that that particular moment was when things changed for me,
because now, no matter what happens, like, I know that I'm going to get through this, it's just a
matter of how and when.”
Mya attributed that NANEC inspired her to give back to the Native American community
after graduating nursing school: “It's made me want to go back to my community and just help
my people. The NANEC Center has really made me feel I am a nurse; I am a Native American
nursing student. And I want to have success in that and be able to help my community. And
there's just so much support, and outreach and resources.”
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Focus Group Results with Native American Nursing Education Center Staff
To further understand the support of the NANEC program and to discuss possible future
interventions based on the findings of this study, a focus group was conducted with staff at the
Native American Nursing Education Center. For this study, three mentors who facilitate the
mentoring program were interviewed. All three NANEC mentors are Native American, and each
have lengthy careers in nursing as registered nurses. Two of the mentors hold Master’s in
Nursing and the third mentor holds a Doctor of Nursing Practice in Public Health. Altogether,
the three NANEC mentors have over 125 years of nursing experience, helping Native American
nursing students in becoming BSN-prepared nurses through the mentoring program. The
following questions were asked to understand the breadth and depth of the NANEC program and
to discuss future programming that could be developed based on the findings of this study:
1. How does NANEC provide opportunities for Native American nursing students to
explore their cultural identity?
2. How does NANEC support Native American nursing students’ academic success?
3. After reviewing the findings of this study, what do you feel are the necessary next steps
to take to support Native American nursing students.
4. Do you think whether Native American Students' struggles with the pre-nursing or
nursing curriculum are similar or different from other students?
Family, Sense of Belonging, and Mentoring
To assist Native American Nursing students in their journey to becoming BSN-prepared
nurses, NANEC mentors highlighted the importance of extended family, the mentoring
relationship with students, and the significance of fostering a sense of belonging for students to
thrive. With the academic rigor of the professional nursing program, the significance of
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relationship building that is part of the mentoring program is integral to student academic
success.
One mentor expressed the uniqueness of establishing a familial bond with students at the
NANEC program to help guide them in their studies: “The fact that we provide an opportunity
for students to be part of a tiospaye (family) as we are grandma, aunts, and sister. Some of the
students do not know what a tiospaye is, and so that is our responsible to provide for students.”
Another mentor said, “We provide a sense of belonging here at the Native American Nursing
Education Center. Our staff becomes family with the students. We embrace the students and
want to help them be successful.” Mentors recognize the value of establishing relationships with
students to gain their trust, to foster a sense of belonging so that students feel safe to disclose
their personal feelings and barriers in their academic journeys. As Native Americans themselves,
mentors naturally create relationships with their mentees: “We know how to be, we do not need
to look in a book to know how to act. We act naturally.”
Mentors also identified how their individual experiences lend to the mentoring
relationship with students. Each mentor grew up in different places, times, and have diverse
experiences as Native American nurses from the South Dakota. The third mentor conveyed, “We
are all resources here and our eldest mentor has the largest impact because of her life
experiences, cultural background, and her upbringing. She is fully blossomed. Our mentor with
43 years of public health experience has a lot to bring to NANEC too, she comes from a different
tribe, a different perspective. I came from a different era, during the American Indian Movement,
when the culture was alive and practiced. There was a lot of influence on our cultural beliefs
then.” All three mentors have knowledge and diverse experiences to bring into the mentoring
sessions when working with students.
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Mentoring sessions between the mentor and student is also an integral part of the
NANEC program and student academic success. For one mentor, she asks students about their
courses, who their instructors are, the nursing concepts they are being taught, how their clinical
experiences are going, etc. The mentoring session can also be used to evaluate where students
stand in the professional nursing program academically: “What students need to do is to tell the
mentor what nurse concepts they learned in the mentoring session. That is a good way to
evaluate if the student is able to learn the nursing concepts. If students cannot recall concepts,
those are cues to visit with the student about what they can do to be successful in the program.”
The mentoring sessions are helpful in not only academics but also serve as an opportunity to
identify what students needs are so that they can be provided with the resources they need to be
successful. “Helping the students to identify what their needs are through the mentoring sessions,
the classes they are taking, or even what they are experiencing. Helping them find a voice in
their coursework or even in their personal life and to give them advice."
Culture, Language, and Hands-on Learning
To strengthen the NANEC program, I posed the question on possible innovative ideas to
continue to bolster the program based on the findings and recommendations of this study. To
continue to support Native American nursing students, NANEC staff identified the importance of
continuing to find innovative ways of integrating culture into the program, programming to
support Lakota language acquisition, and the promotion of hands-on learning in the nursing
program. Significant statements surrounding culture, language, and hands-on learning are found
in Appendix Q.
The NANEC program explores innovative ways to continue to provide cultural support
for Native American nursing students. To continue to strengthen cultural identity development
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among students, the NANEC staff started a new ceremony this past year: “We started the Cante
Wakan ceremony, where the student brings their family to honor them when they first get into
the College of Nursing. Students are offered their first stethoscope and are provided a cultural
lesson and honoring. This is a rite of passage ceremony for students.” This is another opportunity
for students to learn more about their culture and to strengthen their identity. Learning about the
culture and indigenous ways of being strengthens their nursing skillset said a NANEC mentor:
“Teach students how to understand cultural teachings in the inpatient setting, how to be
respectful in the home, to be respectful to patients’ healing practices that they may bring into the
medical setting.” Another mentor said, “We need to continue what we are doing and be
innovative to add to our program. Continue to search for cultural support for the students from
other people.” To add to culture, language acquisition for students was also identified as an area
to explore for the NANEC program.
What also was identified from the focus group was the significance of finding innovative
ways to teach Native American nursing students. The professional nursing program is based on
the linear way of thinking and teaching. One mentor said, “Our values are different. Our students
have different learning styles. We are visual and tactile learners. Historically, our other way of
learning is through storytelling. Decades of learning through our way of teaching is expected to
shift to linear thinking. That shift is taking place as we speak, which is our students’ struggle.
Students who are more assimilated do better because they are more in tune with Western way of
thinking.” Another NANEC mentor who works with pre-nursing students shared the struggle her
students are facing in their coursework. “Anatomy should be taught hands-on. Majority of our
students are visual learners and need hands-on activities where they are engaged in their
learning. Identifying parts of the body and visualizing it.” The next steps in finding innovative
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ways to improve the NANEC program regarding academic support includes the promotion of
hands-on learning and creative teaching modalities that engage Native American student
learners.
Summary
Each participant held diverse lived experiences that shaped their worldviews, cultural
identity, and their academic journeys in this study. Where participants were raised and grew up
(access to cultural assets) influenced where they landed in their cultural identity development.
Participants who had more opportunities to explore their cultural identity were more confident in
their identity in the nursing program. Some participants struggled with their cultural identity
more than others due having limited access to cultural assets (language, Native American
ceremonies, traditions, family, etc.). All of the participants in this study were found to identify as
bicultural, identifying equally with their Native American and mainstream identities – walking in
two worlds. Participants were proud to be Native American, but also recognized their advantage
of navigating mainstream society.
Majority of participants attributed the role of their family to influencing their cultural
identity. Family members provided cultural teachings and/or provided opportunities for
participants to explore their cultural identity. In addition, the NANEC program also was found to
be a helpful resource for Native American nursing students to further explore their cultural
identity. For Native American nursing students in this study, biculturalism (identifying with both
Native American and mainstream cultures) was a driving factor behind their academic success.
The perception of academic success varied among participants and was self-defined, ranging
from being in college as a Native American student to understanding the nursing concepts taught
in the nursing program. In the professional nursing program, grades were not a determining
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factor of academic success. Mentoring was found to be a significant support in participants’
academic success. The findings of this study suggest that the NANEC program was an integral
part of student academic success through their academic, financial, social, and cultural support.
Chapter 4 included the findings from this phenomenological research study including the
themes that emerged, the results of the Native American Acculturation Scale, the cultural
analysis of the data gathered, and the findings of the Native American Nursing Education Center.
Chapter 5 is a concise manuscript of this study that will be submitted to the American Indian
Culture and Research Journal.
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CHAPTER 5
(The following manuscript will be edited, formatted, and submitted as an article to the
American Indian Culture and Research Journal upon review and approval by the dissertation
committee).
Encouraging Persistence Among Native American Nursing Students
by Fostering Cultural Identity Development at a Predominantly White University
Valeriah Big Eagle
ABSTRACT
There has been a calling to promote diversity in the healthcare workforce to alleviate the health
problems that currently exist among the Native American population (DeWitty, 2019; Eddie,
2018; Eschiti, 2004; Gebbie et al., 2003). Diversity in the healthcare workforce is associated with
improved access to quality healthcare for ethnically and racially diverse patients, as diverse
healthcare workers provide culturally appropriate care, fostering a welcoming environment and
promoting patient overall satisfaction (DeWitty, 2019). An increase in the number of diverse
healthcare workers would help to alleviate disparate outcomes for Native Americans who are
disproportionately represented in the nursing workforce (Beard, 2014), especially Native
Americans, which comprise only two percent of registered nurses in the state of South Dakota
(South Dakota Center for Nursing Workforce, 2019). Increasing the number of Native American
nurses in the healthcare workforce has significantly reduced these health disparities (Eddie,
2018; Eschiti, 2004; Gebbie et al., 2003), supporting the need for more Native American nursing
students to graduate from college. It is noteworthy to understand the factors that challenge
students from successfully matriculating through higher education institutions. There has been
little research regarding the implications of Native American cultural identity on nursing college
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students’ success in higher education institutions. Cultural identity can impact completion rates
by serving as a protective factor for Native American students to successfully matriculate
through higher education. Addressing this gap in completion rates for Native American learners
and examining cultural identity development among Native American nursing students can help
higher education institutions better understand supports that are needed. The researcher found
that a phenomenological study would fit this study as this approach promotes students to tell
their stories and lived experiences through the lens of their cultural identity. Phenomenological
research focuses on a shared experience among participants (Creswell & Poth, 2018; Peoples,
2021). In this case, the common theme of cultural identity and how it influences Native
American nursing students’ college experience, and their academic success is explored. Seven
key themes emerged from this study: 1.) the importance of family support in students’ lives; 2.)
the lack of access to cultural norms and experiences that shape students’ cultural identity; 3.) the
challenge of nursing school compared to pre-nursing coursework; 4.) that students live complex
lives calling for flexibility in their learning environments in nursing school; 5.) that mentoring is
integral to their persistence in nursing school; 6.) that academic success is self-defined; 7.) and
that students want to pave the way the future generations of Native American students,
encouraging others to give back to their communities through their education.

Keywords: Native American nursing, Native American students, cultural identity, cultural
identity development, Native American acculturation
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Introduction
Native Americans are confronted with ongoing health disparities that involve individuals
from all life stages, ranging from infancy to the end of life (Sarche & Spicer, 2008). This
demographic of the nation suffers from a poorer quality of life and is affected by many chronic
health conditions, which have been associated with limited access to healthcare (Adakai et al.,
2018). Children aged between 1- and 4-years old die three times the rate of children in any other
demographic, as well as this population, holds the lowest life expectancy, living an average of
5.5 years less than the general population (Indian Health Service, 2019; Sarche & Spicer, 2008).
This population is likewise fraught with higher numbers of individuals dying from chronic liver
disease, diabetes, unintentional injuries, assault/homicide, suicide, and chronic lower
To alleviate the health problems that currently exist among the Native American
population, there has been a call to promote diversity in the healthcare workforce. Minorities are
disproportionately represented in the nursing workforce (Beard, 2014), especially Native
Americans, which comprise only two percent of registered nurses in the state of South Dakota
(South Dakota Center for Nursing Workforce, 2019). Increasing the number of Native American
nurses in the healthcare workforce has significantly reduced these health disparities (Eddie,
2018; Eschiti, 2004; Gebbie et al., 2003). Diversity in the healthcare workforce is associated with
improved access to quality healthcare for ethnically and racially diverse patients, as diverse
healthcare workers provide culturally appropriate care, fostering a welcoming environment and
promoting patient overall satisfaction (DeWitty, 2019). Thus, supporting the need for more
Native American nursing students to graduate from college. To increase the number of Native
American graduates in nursing programs, it is noteworthy to understand the factors that
challenge students to successfully matriculate through higher education institutions. Colleges
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find it difficult to retain and graduate Native American college students at a higher level than
other students, and several factors have been found to influence their postsecondary journeys.
Native American students exit college before graduating for many reasons, including
external factors such as lack of social support, parental support, social upbringing, level of
commitment, adequate housing, financial hardship (Conroy, 2013; Guillory, 2009; Larimore &
McClellan, 2005; Mosholder et al., 2016) and issues associated with mental health (Stewart et
al., 2013). Researchers also found that academic preparedness, difficulty adjusting to the
academic environment, and social isolation impacted the persistence of Native American college
students (Keith et al., 2016). Several studies suggest that persistence factors include pre-college
preparation, support from faculty and the higher education institution from which they attend,
positive family support, engagement with culture, and active involvement with home
communities influenced Native American college students’ ability or desire to finish their
college degree (Heavyrunner & DeCelles, 2002; Horse, 2005; Jackson et al., 2003; Marcus,
2011; Mosholder & Goslin, 2013). There is a disconnect between Native American culture and
mainstream society that can also serve as a prohibitive factor toward degree completion.
Cultural ambiguity can exist between Native American students’ identity and the higher
education institutions they attend, leading to low retention and persistence rates among this
student population. Native American college students stated that they perceived “challenges of
overcoming cultural barriers” (Bergstrom, 2012, p. 2) and facing “feelings of academic
inadequacy, isolation, alienation, and marginalization” while navigating through college
(Guillory, 2009, p. 12). The influence of cultural ambiguity between Native American college
students and the predominantly White higher education institutions they attend is a bigger hurdle
for students who come directly from Native American reservations than Native American college
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students who transition from other environments (Guillory, 2009). There exists a cultural
discontinuity in higher education institutions for Native American students, prompting cultural
conflicts and feelings of not belonging on college campuses (Martin & Thunder, 2013). These
cultural barriers contribute to many obstacles that Native American students face while
attempting to matriculate through college. Promoting cultural understanding in higher education
institutions and encouraging cultural identity development among Native American students can
increase student resiliency and college graduation likelihood (Brayboy, 2005; Huffman, 2001;
Wexler & Burke, 2011). College and universities can help aid in the retention of Native
American students by fostering a campus culture that is equitable to students across all
departments, especially by addressing issues that serve as barriers to Native American students.
Higher education institutions have control over several contextual factors that can help
aid Native American students' persistence. Some of these factors include welcoming a safe and
nurturing environment, promoting cultural competency and humility training among university
faculty and staff, and developing peer mentoring programs to assist Native American students
(Shotton et al., 2013). Universities must also offer adequate financial assistance for Native
American students, including scholarships and financial support to help students during crises
(Institute for Higher Education Policy, 2007). Working with tribal communities has also been
found to aid in the persistence of Native American students, including collaborative efforts to
develop cultural programming that supports cultural identity development for students (Shotton
et al., 2013). To understand the influence of cultural identity among Native American students
and its impact on their academic success, this study examines the lived experiences of eight
Native American nursing students at a predominantly white university in the South Dakota.
Theoretical Framework
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There has been a gap in research on how to support Native American nursing students
through a culturally oriented lens. Still, there has been some research conducted on how to
support marginalized students guided by transculturation theory. This framework notes the
resiliency of Native American college students with a strong sense of cultural identity (Huffman,
2013).
Transculturation theory implies that culturally oriented Native American students
successfully navigate higher education institutions: “One’s cultural identity serves as a social
psychological anchor enabling the tribally oriented individual to gain the confidence necessary to
engage the mainstream institution without fear of cultural loss” (Huffman, 2013, p. 23).
Although predominately White higher education institutions draw from Western foundational
values, Native American students can successfully traverse these systems due to a strong sense
of self and attachment to their cultural identity (Huffman, 2001, 2008, 2013; Okagaki et al.,
2009; White Shield, 2009). Transculturation theory suggests that Native American students
continue to engage in cultural learning, strengthening their identity actively. This theory helped
guide this study to investigate Native American nursing students' lived experiences and
understand the influence of cultural identity on their academic success.
Setting
The setting of this research study took place at a medium-sized, four-year land-grant
predominantly White university in the South Dakota. This is a land-grant university and is the
largest of the six universities in the state for which the study will take place, with approximately
11,405 students attending this past fall semester. Out of the 11,405 students, 123 students selfidentified as American Indian/Alaska Native, making up approximately 1.1% of the student
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population. Based on Carnegie's classification, the university where the study will take place is
classified as a four-year, large, primarily residential university.
Due to the COVID-19 pandemic, unfortunately, the study did not take place in the
participants’ current academic or social settings at the university. Data was collected through
alternative means using innovative interactive technology through the online platform Zoom.
Zoom is a cloud-based video communications application that allows users to set up and record
virtual video and audio conferencing, including content sharing (Zoom, n.d.).
The Native American Nursing Education Center Program
The Native American Nursing Education Center (NANEC) Program supports Native
American nursing students through a holistic lens, providing services through academic, social,
cultural, and financial support. Since its inception in 2015, there have been 21 Native American
nursing students graduated with 96.7% retention of students in the NANEC program.
Participants of the NANEC program will be utilized for this research study.
Purpose of the Study
The purpose of this phenomenological study was to explore the lived experiences of
Native American nursing students through the lens of cultural identity and how their identity
contributed to their academic success while matriculating through college at a predominantly
White university. This research study attempts to investigate the influence of students’ sense of
cultural identity and influence on academic success This study can inform higher education
institution about how cultural identity can influence Native American students’ experiences
while matriculating through the postsecondary academic setting.
Research Questions
The research study was guided by this main research question:
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•

What are the lived experiences of Native American nursing students in higher education
through the lens of cultural identity?
The following sub-questions were asked to gain a better understanding of the

participants’ experiences:
•

What meaning do Native American nursing students ascribe to their cultural identity?

•

What experiences do Native American nursing students attribute to influencing their
cultural identity?

•

How does Native American college nursing students’ sense of cultural identity influence
their academic success in college with the support of the NANEC program?

Barriers to Native American College Students
Native American students face many obstacles while matriculating through college,
making it difficult for them to persist. These barriers include the effect of historical trauma,
poverty/financial barriers, academic preparedness, mental health issues, the influence of the
reservation effect, cultural ambiguity, racism, and lack of family and support. These obstacles
may inhibit Native American students from becoming academically successful—eventually
causing them to drop out of college (Conroy, 2013; Guillory, 2009; Mosholder et al., 2016).
Cultural Ambiguity
Native American college students stated that they must forfeit a part of their cultural
identity to conform to educational norms (Bergstrom, 2012). “Cultural identity and academic
achievement are often in conflict because Native American students often have to choose
between achieving academic success through assimilation into the majority culture or
maintaining their traditional culture at the expense of their educational goals” (Goforth et al.,
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2016, p. 346). The cultural ambiguity between Native American college students and the higher
education institutions they study sometimes clash, resulting in attrition.
Lack of Family and Social Support
A common factor found in literature attributing to Native American college students'
retention issues is the lack of family and social support (Heavyrunner & DeCelles, 2002; Lee et
al., 2010; South Dakota Board of Regents, 2013). Native American college students may
struggle to transition to a traditional college setting, which is different from the tight-knit
intergenerational family environments in traditional Native families. Heavyrunner and DeCelles
(2002) replicated the extended family support system into their study's higher education system,
resulting in Native American students feeling a greater sense of belonging and higher retention
rates among this student group. Extended family includes involving not only parents and
guardians, but also aunts, uncles, grandmothers, grandfathers, cousins, etc. It is imperative to
acknowledge relevant mainstream retention models for this study to help understand college
students' retention issues.
Factors Attributing to the Persistence of Native American College Students
Many factors can help aid Native American college students persist in their
postsecondary education. Promoting cultural identity development among Native American
students is vital and strengthens students' resiliency (Cross et al., 2013; Horse, 2005;
Makomenaw, 2014). Other factors include endorsing culturally responsive pedagogy in the
curriculum, promoting indigenous places and decolonization efforts, cultivating an inclusive
campus culture that values Native American history, lands, language, and culture.
Cultural Identity
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Maintaining a sense of cultural identity is fundamental in persistence among Native
American students in higher education and helps guide this study (Horse, 2005). Native
American students with a strong sense of cultural identity are more likely to persist in college
(Cross et al., 2013; Makomenaw, 2014). Ungar (2008, 2011) argued that resiliency has shifted to
involve cultural factors, including identity. Cultural wellbeing exists as a protective factor for
Native Americans and attributes to resiliency (Long & Nelson, 1999; LaFromboise et al., 2006).
There is a recurrent theme surrounding Native American students in higher education and their
connection to their culture. Native American students with "a strong connection to culture may
contribute to academic success" (Shotton et al., 2013, p. 16). The promotion of cultural identity
development encourages resilience in navigating systems, including higher education.
These influences on Native American identity demonstrates the differing levels, such as
traditional or nontraditional, that individuals may identify with and that the process of cultural
identity is personal. Scholars Zitzow and Estes (1983) conceptualized Native American cultural
orientation into two terms: "Heritage Consistent Native American" (traditional) and "Heritage
Inconsistent Native American" (nontraditional). Native Americans who identify as heritage
consistent reflect significant elements of tribal culture, whereas those individuals whom identity
with heritage inconsistent identify more with dominant culture (Huffman, 2008). Social factors
that affect cultural identity development include culture, communities, families, schools, and
peers (Gonzalez & Bennett, 2011). Moreover, higher education institutions can offer
opportunities to encourage cultural identity navigation among Native American college students.
Cultural programming that influences cultural identity development is integral in higher
education for Native American college students (Freitas et al., 2012; Horse, 2005; MosleyHoward et al., 2016: Machine et al., 2017). Some past retention efforts that support Native
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American students' cultural identity development include revitalization of language, art,
traditional values into the college setting and nation-building into the curriculum (Brayboy,
2005; Castago, & Solyom, 2014; Champagne, 2003; Cornell & Kalt, 2010; Makomenaw, 2014;
Marling, 2012; Nelson, 2015).
Integrating culture into the course curriculum has also influenced student persistence
among Native American college students. According to Mosley-Hoard, Baldwin, Ironstrack,
Rousmaniere, and Burke (2016), they found that culture courses influenced cultural identity
among Myaamia Native American college students attending Miami University. The study found
that the culture courses affirmed students' sense of cultural identity and served as a protective
factor while attending the university.
A central space on college campuses designated for Native American students is another
factor that aid in persistence efforts among this student population (Flynn et al., 2012; Guillory,
2009; Shotton et al., 2010, Tachine et al., 2017). According to Guillory (2009), students
suggested that Native American Centers on campus provided a place where students can gather
as a community and reduce isolation feelings. These spaces offer Native American students the
opportunity to engage with their peers and Native staff, building vital relationships (Flynn et al.,
2012). To foster a place where Native American students feel a sense of belonging, practicing
culturally responsive pedagogy among staff, faculty, and administrators is critical.
Culturally Responsive Pedagogy
Higher education institutions practicing culturally responsive pedagogy support Native
American students and their cultural identity development (Carjuzaa & Ruff, 2010; Lundberg,
2007; Mihesuah & Wilson, 2004; Khalifa et al., 2018). Academia plays a role in shifting higher
education culture to become more culturally responsive towards Native American students
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through advocacy work called culturally responsive pedagogy. Culturally responsive pedagogy
refers to how faculty teach to and through cultural diversity to promote academic success among
ethnically diverse students (Han et al., 2014). In this case, for Native American college students,
their culture is the premise of their learning and strengthens students' cultural identity. Native
American students who report and maintain a strong cultural identity are more likely to persist in
higher education (Cross et al., 2013; Horse, 2005; Makomenaw, 2014). Moreover, culturally
responsive pedagogy bridges the gap among differences, promoting non-Native college students
to learn about the Native American culture "while valuing and recognizing students' own
cultures" (Han et al., 2014, p. 291). Bowman (2003) asserted that “a culturally responsive
pedagogy would provide an equitable education for Native American students and would have a
positive effect on academic achievement...” (as cited in Stowe, 2017, p. 242). To promote equity
in the classroom, integrating Native American culture into the curriculum is also imperative.
Promoting Indigenous Places of Learning
Past research implies that college students who are academically and socially integrated
into their higher education setting are more apt to succeed academically (Tinto, 1993). Native
American college students must feel a sense of their cultural belonging to a college campus to
feel part of the college experience (Tachine et al., 2017). Higher education institutions can
directly influence Native American student persistence by transforming their college campuses
into indigenous places of learning where "Indigenous histories, knowledge systems, languages,
worldviews, and practices and where those gifts become foundations for curricula across the
disciplines" (Lipe, 2018, p. 164). Lipe (2018) suggested that higher education institutions can
employ the concept of cultivating "indigenous places of learning" through land acknowledgment,
honoring the tribal lands that the universities/colleges sit on. Furthermore, higher education
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institutions can promote a sense of belonging for Native American college students by
addressing campus culture.
Campus Culture
Higher education institutions play a significant role in cultivating and fostering an
environment where college students feel a sense of belonging, ultimately encouraging
persistence and academic success. An essential component of academic success for Native
American college students is to feel a sense of belonging in college, “…a feeling of
connectedness, that one is important or matters to others” (Strayhorn, 2018, p. 2). Belongingness
refers to “students’ perceived social support on campus, a feeling or sensation of connectedness,
and the experience of mattering…” (Strayhorn, 2018, p. 4). It is imperative to promote a campus
culture that is welcoming and nurturing to Native American college students and offers a sense
of community (Musues & Jayakumar, 2012). Students who feel connected to their college
environment are linked to positive academic outcomes (Vaccaro & Newman, 2016).
When Native American students feel a sense of welcoming and college belonging, they
are more adept at staying and persisting towards degree completion (Tachine et al., 2017). Lack
of a sense of belonging can lead to alienation or marginalization for college students and is
harmfully associated with students dropping out of college (Strayhorn, 2018). For college
students of underrepresented groups developing a sense of belonging can be challenging,
translating to Native American nursing students.
Methodology
This study examined Native American students' lived experiences through a qualitative
approach, employing a phenomenological research design. Phenomenological researchers “focus
on describing what all participants have in common as they experience a phenomenon”
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(Creswell & Poth, 2018, p. 75). The phenomenological research method was the most
appropriate for my study as it grants me to share the participants' lived experiences through
meaning-making and rich descriptions (Peoples, 2021). I wanted to capture the essence of how
Native American students’ sense of cultural identity influenced their academic success in
college, phenomenology allowed me to do that. This study utilized van Manen’s (2001, 2014)
hermeneutic (pedagogical) phenomenological approach, understanding that as a researcher, I am
interpreted the participants’ experiences and not solidifying them (Vagle, 2018).
Background and Role of Researcher
This study is significant to me as I am a first-generation Native American college student
that was born and raised on the Iháŋkthuŋwaŋ Nation, the Yankton Sioux Tribe of South Dakota.
I graduated from a tribal high school, and it was challenging for my transition from a culturally
immersed environment to college. I struggled with my cultural identity as I felt a sense of lack of
belonging and cultural mismatch between my identity as a Native American and mainstream
society. I felt as if I needed to give up my identity as a Native American to fit in with the
mainstream beliefs and customs within the academic walls I was attending. Is it also important to
note that you worked with the nursing students who were NA?
Participants
The participants for this phenomenological study were selected using purposeful
sampling and identified based on the phenomenon of interest (Palinkas et al., 2015). For this
study, participants were selected among Native American college students in their junior or
senior college years who participate in the Native American Nursing Education Center program.
Eight students participated in the study.
Data Collection
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The Native American Acculturation Scale (See Appendix B) was used in this
phenomenological study to examine the level participants attribute to their cultural identity. The
purpose of the 20-item Native American Acculturation Scale is to assess the level of
acculturation among Native Americans, in this case, Native American nursing students.
Acculturation is best described as “the cultural change that occurs when two or more cultures are
in persistent contact” (Garrett & Pichette, 2000, p. 6). In relation to the cultural identity
development of Native American students, the term acculturation demonstrates the relationship
in which Native American culture is in persistent contact with White society. Not all students
have strong ties to their traditional culture or tribal nations, which may contribute to the level of
cultural identity they are drawn to, so it is important to understand several student experiences.
According to transculturation theory, culturally oriented students are more apt to traverse higher
education institutions.
I collected data through semi-structured one-on-one interviews, focus groups, journaling,
and field notes to understand the participants' lived experiences (See Appendix F). Interviewing
a small sample of participants on a common phenomenon, gathering their lived experiences, and
making meaning of those experiences helped me understand the influence of cultural identity on
their academic success. Interviews took place using the online platform Zoom. Interviews were
recorded through the Zoom platform and transcribed through both Zoom and another digital
transcription service.
Data Analysis
This hermeneutic (pedagogical) phenomenological study interpreted the lived
experiences of the participants from my worldview while at the same time not solidifying them
(van Manen, 2001, 2014; Vagle, 2018). The cultural identity scores were used to describe the
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sample and were used in qualitative data analysis. Themes/patterns/descriptions were explored
for participants with the lowest NAAS scores, mid-range NAAS scores, and highest NAAS
scores. Data analysis occurred after the first interview and ended after data collection concluded,
and interviews were recorded, transcribed, coded, and emergent themes were identified.
People’s (2021) step-by-step data analysis were used as a guide in this study, including
reading the entire transcript and taking out unnecessary language (ex. um, you know, etc.),
generating preliminary meaning units, generating final meaning units for each interview/survey
question, synthesizing final meaning units into situated narratives under each interview/survey
question, synthesizing situated narratives into general narratives, and integrating all major
themes of the participants’ experiences into a general description. To reduce the information and
identify significant statements, textural and structural descriptions will be used. The participants
experienced and experienced the phenomena to convey the essence of the lived experience
(Creswell & Poth, 2018).
Trustworthiness
To ensure that quality qualitative research took place in this phenomenological study,
trustworthiness is imperative. I followed the steps outlined by Shenton (2004) to validate the
findings and followed Guba’s (1981) four criteria to ensure trustworthiness. The four strategies
used to ensure trustworthiness in this qualitative research study were credibility, transferability,
dependability, and confirmability.
Limitations and Assumptions
1. Misinterpretation of data based on my own biases and beliefs.
2. Selecting students from one institution limits the experiences of other Native American
students attending similar higher education institutions.
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3. The study used a small and purposeful sample size, limiting the voices of other Native
American students.
4. The research study was limited to only Native American students who identify as
upperclassmen.
5. The study only included females due to no male Native American students in the nursing
program.
6. It is assumed that not all participants would not have the same level of cultural identity
they identify with; this will add richness and depth to the study.
Ethical Considerations
Prior to seeking IRB approval, I completed the Collaborative Institutional Training
Initiative (CITI) certifications to conduct research on human subjects, obtained IRB approval,
and completed the approval process through the Office of Nursing Research (ONR) for which
the study took place. The participants were assured that their participation in the research study
was voluntary and that they could withdraw their participation at any time. The participants'
names and identities were protected using pseudonyms. The data collected throughout this
research study was stored in a secure location using appropriate security measures.
Findings
Seven critical themes emerged from the data: 1.) the importance of family support in
students’ lives; 2.) the lack of access to cultural norms and experiences that shape students’
cultural identity; 3.) the challenge of nursing school compared to pre-nursing coursework; 4.)
that students live complex lives calling for flexibility in their learning environments in nursing
school; 5.) that traditional academic supports offered, such as tutoring, did not work for their
learning styles; 6.) that mentoring is integral to their persistence in nursing school; 7.) and that
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students identified themselves as part of a new generation of Native American students—the
pioneer generation paving the way for future generations. These findings included the results of
the Native American Acculturation Scale, emerging themes, discussion, and future
recommendations.
Participants
Half of the participants were between the ages of 25 – 29, with one participant between
the ages of 18 – 24, one participant between the ages of 30 – 34, and two participants older than
40 years of age. All eight participants were female. Three of the participants were never married,
three participants indicated they were married or in a domestic relationship, one participant was
divorced, and one participant was separated. Most participants (6 out 8) considered themselves
first-generation college students, as the first of their immediate family to go to college. All
participants were enrolled in a federally recognized tribe and were in the nursing program when
this study took place.
Themes
After a thorough analysis of the transcription data and clustering the qualitative data into
meaning units (Peoples, 2021), this phenomenological study had seven themes emerge: 1.) the
importance of family support in students’ lives; 2.) the lack of access to cultural norms and
experiences that shape students’ cultural identity; 3.) the challenge of nursing school compared
to pre-nursing coursework; 4.) that students live complex lives calling for flexibility in their
learning environments in nursing school; 5.) that mentoring is integral to their persistence in
nursing school; 6.) academic success is self-defined; 7.) and that students want to pave the way
the future generations of Native American students, encouraging others to give back to their
communities through their education.
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To further understand the implications of participants’ sense of cultural identity and
influence on their academic success, I integrated the results of the Native American
Acculturation Scale into the themes that emerged. Most participants scored in the mid-range of
the scale landing between 1.67 – 3.34, identifying mostly as bicultural, with mid-acculturation.
The other participants scored in the high range between 3.34 – 5 on the scale identifying with
little Native American identity and high acculturation into mainstream society. The following
participants identified with biculturalism, identifying with both their Native American and
mainstream identities: Amy, Cole, Jacqueline, Jade, Marie, and Mya. Two of the participants
landed in the high range of the NAAS scale, with high acculturation into mainstream society and
little to no connection to their Native American identity—Charlene and Lynn. For each theme,
the mid and high acculturation groups were compared.
Theme 1: Importance of Family
Most participants described the importance of family either in their upbringing as a child
or as an important support system for them as students while navigating nursing school. In
Native American culture, family includes not only immediate family, but also tiospaye (extended
family beyond immediate family members). In the Lakota kinship system, there are certain
protocols and expectations of how to communicate and address family members. Definition of a
family member includes parents, siblings, cousins, aunts, uncles, grandpas, grandmas, nieces,
nephews, grandchildren, and hunka relatives (relatives adopted and brought into the family
through ceremony). During their interviews, participants were asked questions about their
upbringing and important people in their lives.
In Native American culture, the family also is an important aspect of their culture and
individuals relate to one another through their relationships to them based on the kinship system.
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When interviewed, most participants conveyed that their family had a major impact on their
lives, attributing to their resiliency and involvement with their culture. Amy asserted that her
family helped her not only in her childhood connecting her to her culture and identity, but also as
an adult.
Additionally, participants expressed how close they are to their tight-knit families. In
Native American culture, familial life and tiospaye (extended family beyond immediate family)
play a pivotal role in individual’s lives. Relatives grow up together, learn together, and
collectively have a major impact on one another’s lives. Family members were also identified as
role models in participants’ their lives. Family played a pivotal role in several participants’
upbringing and had a major impact on their lives in nursing school. Family members provided
not only emotional and social support, but motivational support for participants to continue with
their education.
For Theme 1, importance of family, the mid-acculturation groups’ responses were similar
to the high-acculturation group, signifying that family plays a pivotal role in academic success
no matter what level of acculturation the participants identified with. Participants conveyed that
family was significant to their upbringing and served as the main support system in their
academic success.
Theme 2: Lack of Access to Cultural Norms
Participants in this phenomenological study were asked questions about their cultural
identity and how their lived experiences have shaped their identity. The second emerging theme
most commonly found in this study was the lack of access to cultural norms that would have
shaped participants’ Native American identity. Moving away from family members or away
from the reservation had implications for participants, especially with access to culture. When
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one student moved off the reservation, she felt that loss of her culture as she was not close to the
cultural assets the reservation provided her. Participants also expressed the lack or loss of
connection to the Native American culture, language, and traditions, which had an impact on
their cultural identity. Another participant shared that although she was raised around Native
American culture, her family did not practice it. On student shared the loss of connection to her
Native American culture after her father passed away and the shame she felt:
My dad really had us go into pow wows and into the Native American culture.
And then when he passed, my mom was like, we're not native no more. All of us
feel ashamed a little bit like because she just kind of like cut it all out. And that
was a huge part of our lives was going to pow wows, being a part of all that
culture. And then just to have it like, oh, here, your name's not that no more and
it's not who you are.
For Theme 2, lack of access to cultural norms, the views of the mid-acculturation and
high-acculturation groups were different, acknowledging the deprivation of opportunities to
explore their cultural identity due to the lack of access to cultural norms. The mid-acculturation
group had more opportunities to explore their cultural identity compared to the highacculturation group. Members of the mid-acculturation group all lived on the reservation at one
point in their lives compared to the high-acculturation group. Moreover, opportunities of
exploring the language and culture were shared by the mid-acculturation group. The highacculturation group mentioned the challenges of connecting to their culture due to growing up
off the reservation and not having the same access to cultural assets.
Theme 3: Challenges of Nursing School
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The majority of participants shared the concept of challenges they faced while they
matriculated through nursing school. Previous to the professional nursing program, participants
expressed the difficulty of transitioning from their pre-nursing career to being a professional
nursing student. In nursing programs, there are several expectations of students including
meeting requirements for compliancy, completing hundreds of hours of mandatory coursework,
simulations, labs, and clinical hours. Several of the participants shared their challenges of
nursing school. On participant shared, “Nursing school is super hard. I mean, as a parent, you
have other people to think about, and then you have this…you need to get done.” Some
participants emphasized that grades were important to them before entering the nursing program,
and later they shifted their definition of academic success:
Going into nursing school, I was like, I'm going to get all A's and I'm just going to
do this. But then that changed in nursing school because you don't have time to
focus and get A's. I didn’t because I've got five kids. And I'm like, juggling and
juggling. And so, I had to let that go a little bit. And I'm like if I get above a C, it
is success.
Another participant shared that she was on the Dean’s list before being admitted into the
professional nursing program, and after she entered the nursing program her mindset changed
because she was not receiving the grades she hoped for. The expectations of clinical hours also
were challenging for students: “I feel like the nursing program, they really push you and I get it,
you know, it's stressful and even being in clinical, it's stressful and I'm just getting anxiety
thinking about being there with a rapid response and my patients crashing, you have to be on
your toes.”
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For Theme 3, challenges of nursing school, participants of the mid- and highacculturation groups both had similar experiences. Pre-nursing coursework was not as
challenging compared to the professional nursing program for all participants, demonstrating that
nursing school is challenging no matter where participants landed on the acculturation scale.
Theme 4: Complex Lives Require Flexibility
Another theme that emerged after interviews were conducted and thematic analysis took
place was the essence that Native American nursing students require flexibility to support their
complex lives. From being nontraditional students to needing flexibility with their coursework
due to familial obligations, participants’ responses varied in what kind of support they needed to
be successful. The support students need to be successful in the nursing program may look
different than that of a traditional student out of high school. One of the students struggled with
the traditional academic support provided through their college’s tutoring program and she
expressed the need for a tutoring system that matched her culture and learning styles. Others
shared challenges with juggling life, being a student and having a family. Jade had difficulty
balancing being a new mom and a professional nursing student, “Being a new mom and trying to
figure out how to fit into this new community was really a struggle for me. Then being in
college—I struggling financially.” She had to find innovative ways to help her get through
college and to effectively study for the nursing program: “I was having to learn new ways to
study, and I feel like in a lot of ways, I'm still in that place. But I'm starting to grow from it, you
know, there's been times that I have actually passed exams and the nursing program, and so it's
slowly starting to, you know, take a turn, and become more positive again.”
Cole needed a flexible learning environment that allowed her to study late after
traditional office hours: “I really wanted a place to study, like, not all the way overnight, but at
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least until like 10 - 11pm. And the college shuts down at a certain time and all the public places
where I'd normally study would.” Marie, another nontraditional student with a family, had
trouble with her studies due to anxiety and fear of failure: “I been looking at my situation, I'm
like, I procrastinate so much, is it because I'm lazy? Or no. And then you start looking at the
psychological part. It's like, my anxiety builds up to that myself, you know, my insecurities built
into it, and so much more fear of failing, like, I'm so afraid to fail, because I failed so many times
in this journey to get here right now. It's like, what if I fail again? And then I start believing it?
And then I don't know where to start with my homework. So then, yeah, I don't know what
successes is honestly, like, I feel like I'm barely hanging on.” Her anxiety caused her to
procrastinate, which resulted in her struggling with her academic studies and her progression in
the nursing program.
For Theme 4, complex lives require flexibility, responses from the mid-acculturation
group differed somewhat from the responses of the high-acculturation group. Participants in the
mid-acculturation group displayed more challenges to overcome and had more external factors
that made it challenging to matriculate through nursing school compared to participants
represented in the high-acculturation group. Several of the participants in the mid-acculturation
group were parents and had families to raise compared to the high-acculturation group.
Theme 5: Mentoring is Key
Study participants were asked questions about important people in their lives that may
have assisted in their lives (mentors). Individuals in middle/high school, along with staff from
the Native American Nursing Education Center mentorship program were identified as major
supports to their academic success. Jade said, “As I went on to middle school, I was involved in
a Native American connections program. I feel that was that really the first time in my life that I
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had someone, like, encouraged me to think about my future.” The mentorship she received in her
middle school years helped her matriculate through her schooling.
Lynn appreciated the assistance she received from her professional nursing advisor and
acknowledged her: “Having my advisor because I have talked to many students. We compare
advisors and stuff, like, oh, my advisor hasn't even gotten a hold of me, I'm like, oh, they have
emailed me 20 times that I need to respond back to her. She's so like, she's just, she's there, she
cares, she wants to see you strive.” She also conveyed that having a mentor was resourceful for
her as a nursing student: “If I had questions about school, I could always go to my mentor, who
is insanely intelligent.” Lynn called on her mentor when she had questions regarding anything,
including her coursework. Marie shared the same sentiment about her mentors, especially when
she was struggling to keep going with school: “My mentors helped me to see it as a positive
light, they helped me to, you know, they were there. To cheer me on, they were there to say it's
okay, you know, and just to recognize these downfalls and even connecting it to historical
trauma and connecting it to all these different cultural things that we've been through, you know,
like from systemic racism, all the way to so much, you know, so much things that they tell us to
let go so much things that are still there.”
Family members were also acknowledged as important support systems, seen as mentors.
Amy conveyed that her uncle and aunt were important mentors that helped her culturally, in
whom she could call on if she was struggling in any faucet in her life. Amy shared, “So, I had an
uncle, who I went to a lot. We had our sweat lodge ceremonies with him, and that, like kept me
in line. And I was really close with him and his wife, and they were my mentors. You know, they
were the people that helped me with struggles I was having, at the time and even throughout my
life, even to the today.”
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For Theme 5, mentoring is key, the responses of the mid-acculturation and highacculturation groups were comparable, suggesting that mentoring is an important support for all
the participants no matter where they landed on the cultural identity continuum. Mentoring by
either family members, teachers, and/or mentors at the Native American Nursing Education
Center were identified as vital supports for the participants’ academic success.
Theme 6: Academic Success is Self-Defined
Study participants were also asked questions related to academic success, which differed
based on each participant’s experiences. The findings of this study are that academic success is
self-defined. Definitions of academic success ranged from gaining knowledge to including still
being in the nursing program. Charlene expressed the definition of academic success in nursing
school as understanding the material and utilizing the knowledge gained in application. Mya held
a similar view on academic success: “I think just wanting that knowledge and just having that
fire inside of you to seek knowledge.” Cole held a changed view of academic success as simply
being a Native American student in higher education: “Just being in higher education, because
there's not a lot of people from back home where I live, that do not go to seek higher education,
you know, a lot, or a majority of people just stay home on the reservation and try to find jobs
there.”
Lynn and Jaqueline both agreed that academic success to them is seen as passing the
nursing coursework. Lynn said, “It's almost a boundary of passing. The kind of that sounds like
really like, nothing great, but it's, it's pretty much passing my classes.” Jacqueline expressed, “It
used to be getting all A's. And now it's, doing your best. But if you're passing your classes to
progress, then that's academic success.”
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Marie held a view of academic success in nursing school as still being in the program as
the fear of failure was constant: “I'm so afraid to fail, because I failed so many times in this
journey to get here right now. It's like, what if I fail again? And then I start believing it? And
then I don't know where to start with my homework. So then, yeah, I don't know what successes
is honestly, like, I feel like I'm barely hanging on. So, is that success? Can that be seen as
success? I hope so. Because there's probably people out there barely hanging on all the time.”
Amy shared her view of academic success as not being defined by grades: “Grades don't define
you have is who you are as a person. Right, right? That's not how I am, they don't define who I
am, right? How I live my life every day and how I treat people every day is how I, you know, is
what defines me?”
For Theme 6, academic success is self-defined, responses from the mid-and highacculturation groups were not comparable. Responses differed based on individual experiences
and worldviews. Academic success was self-defined and responses from participants ranged
from viewing academic success as passing classes in nursing school to not failing in nursing
school. The impact of acculturation did not influence views of academic success in this study.
Theme 7: New Generation of Native American Students
Profound statements and feelings of giving back to the Native American community
through participants’ education and motivation also was a major theme. Participants opened up
about their challenges, which displayed their lived experiences of resiliency—a new generation
of Native American students. One participant expressed the importance of representation as a
Native American nurse in the healthcare field, another shared her hopes of inspiring others with
her story, and another participant expressed the significance of giving back to her community.
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Amy wanted to be a nurse to show that Native Americans like her can be successful and
graduate with a nursing degree. She shared, “The reason I chose to be one was because I want it
to represent, you know, Native American, and, you know, being making it aware, like, to others
that, you know, you can do this too, and you're supported, and there's resources, and just
awareness and outreach, and, you know, knowing that this is something that is possible for
someone. So, I decided that, you know, I could share that part as a representation of being native,
and then getting a nursing degree.”
Marie expressed the importance of opening up about the struggles she faced as a Native
American nursing student, and hopes to inspire others: “But I think we need to start opening that
up, we need to start sharing those experiences, and letting these kids know that are coming up in
these broken homes where there's no mother, no father, drugs, alcoholism, breaking down our
own family unit, and showing them that you can come out of that. You can survive, there are
people out there that are rooting for you to become educated. And there are people that are
fighting for your education, and even in the health care field that are there to help you make
better decisions and educate you on taking care of your body better. And I feel like maybe,
hopefully, you know, I can just show them that we are capable, that we are not those statistics
anymore.”
Mya wants to give back to her community and help her people through her nursing
degree and career: “It's just made me want to go back to my community and just helped my
people. And they're such. How to say this, um, healthcare is just so needed. There's so many
morbidities and addiction and traumas and just pain. So just like a stronger urge to just get back
to my community and help and healthcare is how I can do that.”
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For Theme 7, new generation of Native American students, responses from the mid- and
high- acculturation groups were not comparable. The determination to pass nursing school as
Native American students was apparent for all participants. At one point or another in the
interviews I conducted, all participants shared the hope of giving back to their community or to
inspire hope for others through their educational journeys.
The Native American Nursing Education Center
A program was developed to encourage persistence among Native American nursing
students--the Native American Nursing Education Center (NANEC), part of a College of
Nursing at a land-grant university in the South Dakota. The mission of NANEC is to provide a
nurturing and collaborative environment where intentional mentoring inspires Native American
nursing students to thrive and flourish (NANEC, 2015). NANEC’s vision: A place where Native
American students achieve their dreams and aspirations of becoming a professional nurse, poised
to promote the health and wellbeing of native people (NANEC, 2015). The foundational
concepts of NANEC began with Talking Circles in seven Native American communities in
South Dakota, where students identified areas that would help support NA nursing students. In
2015, NANEC started retention efforts with its first cohort of NA nursing students utilizing a
holistic framework based on the Lakota medicine wheel (See Figure 1). The NANEC model
holistically supports NA nursing students by providing financial, academic, social, and cultural
support.
Figure 1
Native American Nursing Education Center Model
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The NANEC program offers financial assistance through stipends and emergency funds
to decrease the financial barriers that Native American nursing students may face. Most of the
students that the center serves are first-generation and have families. The center partners with the
Great Plains Native American Nursing Association to mitigate issues with food insecurity and
transportation problems. Academic and social support is provided through the intentional
mentoring program and academic advisor. The NANEC academic advisor identifies as Native
American and initiates the feeling of tiospaye (extended family) among students before visiting
with mentors. Mentoring is conducted by two nurse mentors, both of whom identify as Native
American and have combined nursing background of nearly a century. Mentoring includes
monthly one-on-one meetings where mentors create an environment of trust, promoting students
to reveal their academic progress, personal challenges, and successes. This relationship further
promotes the concept of tiospaye, creating a feeling of connectedness and a sense of belonging
for Native American nursing students.
To offer cultural support for Native American nursing students, the center offers monthly
Wohanpi na Wounspe (Soup & Learn) events, including presentations provided by Indigenous
speakers on culturally relevant topics that promote cultural identity development. Grounded in
Lakota values, the center also honors students through a traditional honoring ceremony to
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commemorate their accomplishments. The Native American Nursing Education Center Model
promotes student retention and persistence among Native American nursing students as financial,
academic, social, and cultural needs are met through programming and holistic support provided
by staff and faculty.
Since its inception, the Native American Nursing Education Center reported a 96.7%
retention rate among Native American nursing students pursuing their Bachelor of Science in the
standard major program. There are currently 14 students enrolled in the standard nursing
program, with 14 pre-nursing students enrolled for the spring 2021 semester. This program offers
insight into how holistic support can help aid in the persistence and graduation of Native
American nursing students.
Support of the Native American Nursing Education Center
Participants in this phenomenological study were also asked questions about the support
of the Native American Nursing Education Center (NANEC) related to their cultural identity and
academic success. All participants expressed their appreciation for the NANEC program and
how it helped them with their academic success. The NANEC program provided a place for Amy
to study: “I needed a place for our group to finish a project, and they were there to support us and
open the doors for a place to have until we were completed. And that was after hours. And you
know, just the just the continuance of, of common courtesy and, and bringing us snacks and
water and a place where it's quiet.”
Charlene felt that she had a resource to explore her cultural identity: “I just feel more
comfortable being me having NANEC there to help guide me and give me all of these resources
to help me understand Native American culture and Native American history.” Jade shared
similar sentiments about the program, “NANEC specifically provided that level of comfort you

111

know, it was like a safe place for me to go when I couldn't quite find the answer the solution to
my problem or even just vent about things that you know, were going on that were beyond my
control.” When Jacqueline was struggling with finances, she was able to turn to NANEC for
assistance: "Last semester, when I got the gas cards and the Walmart cards, like, it was such a
huge help, because driving back and forth everyday was very financially struggling. So that
helped.”
Marie felt that the staff at NANEC provided her with the community she needed: “I feel
like NANEC brought me that community I never had, you know, so that's kind of nice to
experience people there to advocate with you are, if you're even feeling like, you feel like the
world piling against you. They helped me to see it as a positive light, they helped me to, you
know, they were there. To cheer me on, they were there to say it's okay, you know, and just to
recognize these downfalls and even connecting it to historical trauma and connecting it to all
these different cultural things that we've been through, you know, like from systemic racism, all
the way to so much, you know, so much things that they tell us to let go so much things that are
still there.”
Jade was able to go to turn to the NANEC program when she was struggling during a
time in her life when she needed support to stay in nursing school: “I can think of a time last
summer where I just felt like I was at my rock bottom, and I really didn't know if this was
something I could proceed with. And I had a lot of other things going on in my life. And you
know, it just had an impact on me negatively, you know, my mental health, and then with the
pandemic, and everything, I just really felt like I wasn't in a good place. And I can think of a time
when I went to NANEC, and I was able to just clear my head and feel like I could have a fresh
start and things. And I think that that particular moment was when things changed for me,
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because now, no matter what happens, like, I know that I'm going to get through this, it's just a
matter of how and when.”
Mya attributed that NANEC inspired her to give back to the Native American community
after graduating nursing school: “It's made me want to go back to my community and just help
my people. The NANEC Center has really made me feel I am a nurse; I am a Native American
nursing student. And I want to have success in that and be able to help my community. And
there's just so much support, and outreach and resources.”
Focus Group with NANEC Staff
To further understand the support of the NANEC program and to discuss possible future
interventions based on the findings of this study, a focus group was conducted with staff at the
Native American Nursing Education Center. For this study, three mentors who facilitate the
mentoring program were interviewed. All three NANEC mentors are Native American, and each
has lengthy careers in nursing as nurses. Two of the mentors hold Master’s in Nursing and the
third mentor holds a Doctor of Nursing Practice in Public Health. Altogether, the three NANEC
mentors have over 125 years of nursing experience, helping Native American nursing students in
becoming BSN-prepared nurses through the mentoring program. Questions were asked to
understand the breadth and depth of the NANEC program and to discuss future programming
that could be developed based on the findings of this study:
Family, Sense of Belonging, and Mentoring
To assist Native American Nursing students in their journey to becoming BSN-prepared
nurses, NANEC mentors highlighted the importance of extended family, the mentoring
relationship with students, and the significance of fostering a sense of belonging for students to
thrive. With the academic rigor of the professional nursing program, the significance of
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relationship building that is part of the mentoring program is integral to student academic
success.
One mentor expressed the uniqueness of establishing a familial bond with students at the
NANEC program to help guide them in their studies: “The fact that we provide an opportunity
for students to be part of a tiospaye (family) as we are grandma, aunts, and sister. Some of the
students do not know what a tiospaye is, and so that is our responsible to provide for students.”
Another mentor said, “We provide a sense of belonging here at the Native American Nursing
Education Center. Our staff becomes family with the students. We embrace the students and
want to help them be successful.” Mentors recognize the value of establishing relationships with
students to gain their trust, and to foster a sense of belonging so that students feel safe to disclose
their personal feelings and barriers in their academic journeys. As Native Americans themselves,
mentors naturally create relationships with their mentees: “We know how to be, we do not need
to look in a book to know how to act. We act naturally.”
Mentors also identified how their individual experiences lend to the mentoring
relationship with students. Each mentor grew up in different places, and times, and have diverse
experiences as Native American nurses from the South Dakota. The third mentor conveyed, “We
are all resources here and our eldest mentor has the largest impact because of her life
experiences, cultural background, and her upbringing. Our mentor with 43 years of public health
experience has a lot to bring to NANEC too, she comes from a different tribe, a different
perspective. I came from a different era, during the American Indian Movement, when the
culture was alive and practiced. There was a lot of influence on our cultural beliefs then.” All
three mentors have the knowledge and diverse experiences to bring into the mentoring sessions
when working with students.
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Mentoring sessions between the mentor and student is also an integral part of the
NANEC program and student academic success. For one mentor, she asks students about their
courses, who their instructors are, the nursing concepts they are being taught, how their clinical
experiences are going, etc. The mentoring session can also be used to evaluate where students
stand in the professional nursing program academically: “What students need to do is to tell the
mentor what nurse concepts they learned in the mentoring session. That is a good way to
evaluate if the student is able to learn the nursing concepts. If students cannot recall concepts,
those are cues to visit with the student about what they can do to be successful in the program.”
The mentoring sessions are helpful in not only academics but also serve as an opportunity to
identify what students’ needs are so that they can be provided with the resources they need to be
successful. “Helping the students to identify what their needs are through the mentoring sessions,
the classes they are taking, or even what they are experiencing. Helping them find a voice in
their coursework or even in their personal life and to give them advice."
Culture, Language, and Hands-on Learning
To strengthen the NANEC program, I posed the question of possible innovative ideas to
continue to bolster the program based on the findings and recommendations of this study. To
continue to support Native American nursing students, NANEC staff identified the importance of
continuing to find innovative ways of integrating culture into the program, programming to
support Lakota language acquisition, and the promoting of hands-on learning in the nursing
program.
The NANEC program explores innovative ways to continue to provide cultural support
for Native American nursing students. To continue to strengthen cultural identity development
among students, the NANEC staff started a new ceremony this past year: “We started the Cante
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Wakan ceremony, where the student brings their family to honor them when they first get into
the College of Nursing. Students are offered their first stethoscope and are provided a cultural
lesson and honoring. This is a rite of passage ceremony for students.” This is another opportunity
for students to learn more about their culture and to strengthen their identity. Learning about the
culture and indigenous ways of strengthening their nursing skillset said a NANEC mentor:
“Teach students how to understand cultural teachings in the inpatient setting, how to be
respectful in the home, to be respectful to patients’ healing practices that they may bring into the
medical setting.” Another mentor said, “We need to continue what we are doing and be
innovative to add to our program. Continue to search for cultural support for the students from
other people.” To add to culture, language acquisition for students was also identified as an area
to explore for the NANEC program.
What also was discovered from the focus group was the significance of finding
innovative ways to teach Native American nursing students. The professional nursing program is
based on the linear way of thinking and teaching. One mentor said, “Our values are different.
Our students have different learning styles. We are visual and tactile learners. Historically, our
other way of learning is through storytelling. Decades of learning through our way of teaching
are expected to shift to linear thinking. That shift is taking place as we speak, which is our
students’ struggle. Students who are more assimilated do better because they are more in tune
with Western way of thinking.” Another NANEC mentor who works with pre-nursing students
shared the struggle her students are facing in their coursework. “Anatomy should be taught
hands-on. The majority of our students are visual learners and need hands-on activities where
they are engaged in their learning. Identifying parts of the body and visualizing it.” The next
steps in finding innovative ways to improve the NANEC program regarding academic support
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includes the promotion of hands-on learning and creative teaching modalities that engage Native
American student learners.
Discussion
The need for Native American (NA) nurses in healthcare is evident, especially as
disparities in indigenous communities continue to grow amidst the COVID-19 pandemic.
Increasing the number of NA nurses in the healthcare field is associated to better health
outcomes among indigenous communities (Moss, 2016). To increase the number of NA nurses
graduating from higher education institutions, the findings from this study suggest that
mentoring is an important component of retention efforts. Indigenous representation among
mentors is also significant, as mentors must be culturally appropriate and have a foundation of
cultural understanding to further promote resiliency and cultural identity development among
NA students. Grounded in indigenous ways of knowing and being, programs like the Native
American Nursing Education Center making concerted efforts to influence student growth will
have a substantial impact on retention and graduation completion. The findings of this
phenomenological study suggest that programming surrounding student support of NA nursing
students must be culture-centered, positioning culture at the forefront to support Native
American nursing students.
Each participants held diverse lived experiences that shaped their worldviews, cultural
identity, and their academic journeys in this study. Where participants were raised and grew up
(access to cultural assets) influenced where they landed in their cultural identity development.
Participants who had more opportunities to explore their cultural identity were more confident in
their identity in the nursing program. Some participants struggled with their cultural identity
more than others due to having limited access to cultural assets (language, Native American
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ceremonies, traditions, family, etc.). Students who lived on the reservation had more access to
cultural assets compared to students who lived off the reservation, influencing their cultural
identity. Due to forced assimilation and purposeful policies in American history to erase
indigenous people and their history, it is not surprising to find that NA students are struggling to
find their identity as NA people in this study. Some participants expressed feelings of anger and
pain when sharing their stories of struggle to fit into their own culture and/or dominant society.
All of the participants in this study were found to identify as bicultural, identifying
equally with their Native American and mainstream identities – walking in two worlds.
Participants were proud to be Native American, but also recognized their advantage in navigating
mainstream society. Walking in two worlds is described as the ability to navigate both the White
man’s world (dominant society) and the indigenous world (tribal communities). Being culturally
grounded, knowing who you are and where you come from, is integral in successfully walking in
two worlds as one must pull from their indigenous resiliency. The saying that, “Our ancestors
died for you to live” resonates with NA students and is a strength-based method to approaching
Western higher education and encouraging their resiliency. Not all NA students have access to
cultural norms to influence their identity, but higher education institutions can ensure there are
opportunities for students to strengthen their identity by offering programming that places Native
American culture and language at the forefront.
The majority of participants attributed the role of their family to influencing their cultural
identity. Family members provided cultural teachings or opportunities for participants to explore
their cultural identity. In addition, the NANEC program also was found to be a helpful resource
for Native American nursing students to further explore their cultural identity. For Native
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American nursing students in this study, biculturalism (identifying with both Native American
and mainstream cultures) was a driving factor behind their academic success.
The perception of academic success varied among participants and was self-defined,
ranging from being in college as a Native American student (because not too many individuals
from the NA community go to college) to understanding nursing concepts taught in the nursing
program (understanding the material). In the professional nursing program, grades were not a
determining factor of academic success, passing the courses were deemed as a success. Students
expressed the challenge of nursing school compared to pre-nursing courses, especially when
learning nursing concepts was taught in a linear scope of teaching. Native American students are
more hands-on learners, and traditional teaching practices may not be the best andragogy method
for teaching. Culturally responsive teaching and learning practices are methods found to be more
successful in engaging NA students (Han et al., 2014).
The findings of this study suggest that the NANEC program was an integral part of
student academic success through their academic, financial, social, and cultural support. NANEC
provided a strong foundation for NA students to explore their cultural identity, found appropriate
financial resources for students to focus on their studies, and helped students overcome internal
and external barriers in nursing school through the Indigenous-led mentorship program.
Recommendations for Future Research
This phenomenological research study has encouraged topics of future research
including:
•

Future research with a larger population, including male students.

•

Future research on the impact of trauma on Native American nursing students and their
academic success.
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•

Future research on the impact of identity invisibility or shame among Native American
nursing students.

•

Future research on nontraditional academic resources to support Native American
students’ learning styles.

•

Research conducted in other institutions with similar completion rates for nursing
students who are NA
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Appendix A
Researcher’s Social Identity Positionality Map

Class: Lower

• Poverty: Difficult to attain same goals as privileged
individuals
• First-generation: Barriers to success, no guidance from
family

Citizenship:
American,
Iháŋkthuŋwaŋ
Nation

• Shameful to be American: Desire to advocate for social
justice, negative view of politics
• Proud to be Iháŋkthuŋwaŋ: Sovereign rights, pride

Ability: Able
Age/Generation:
Early-30's
Race: Native
American
Sexual Orientation:
Heterosexual
CIS/Trans: CIS
Gender: Woman

•
•
•
•
•
•
•
•
•
•
•
•

Mobile: Easy to access public places, Driver's License
Taken for granted: Accessibility, safety
Millenial: Ease of technology
Working professional: Self-doubt, fear of stigma
Systems of oppression: Advocacy fatigue, desire to advocate
Person of color: Barriers to common goals, racism, profiling
Social approval: Privilege, no judgement
Public acceptance: No stigma, acceptance
Social approval: Privilege, no judgement
Public acceptance: No stigma, acceptance
Oppression: Equity issues, more cautious of my surroundings
Feminist: Desire to advocate, inclusivity
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Appendix B
Native American Acculturation Scale
1. What language can you speak?
1. Tribal language only (e.g., Cherokee, Navajo, and Lakota)
2. Mostly tribal language, some English
3. Tribal language and English about equally well (bilingual)
4. Mostly English, some tribal language
5. English only
2. What language do you prefer?
1. Tribal language only (e.g., Cherokee, Navajo, and Lakota)
2. Mostly tribal language, some English
3. Tribal language and English about equally well (bilingual)
4. Mostly English, some tribal language
5. English only
3. How do you identify yourself?
1. Native American
2. Native American and some non-Native American (e.g., White, African American,
Latino, and Asian American)
3. Native American and non-Native American (bicultural)
4. Non-Native American and some Native American
5. Non-Native American (e.g., White, African American, Latino, and Asian
American)
4. Which identification does (did) your mother use?
1. Native American
2. Native American and some non-Native American (e.g., White, African American,
Latino, and Asian American)
3. Native American and non-Native American (bicultural)
4. Non-Native American and some Native American
5. Non-Native American (e.g., White, African American, Latino, and Asian
American)
5. Which identification does (did) your father use?
1. Native American
2. Native American and some non-Native American (e.g., White, African American,
Latino, and Asian American)
3. Native American and non-Native American (bicultural)
4. Non-Native American and some Native American
5. Non-Native American (e.g., White, African American, Latino, and Asian
American)
6. What was the ethnic origin of friends you had as a child up to age 6?
1. Only Native Americans
2. Mostly Native Americans
3. About equally Native Americans and non-Native Americans
4. Mostly non-Native Americans (e.g., Whites, African Americans, Latinos, and
Asian Americans)
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5. Only non-Native Americans
7. What was the ethnic origin of friends you had as child 6-18?
1. Only Native Americans
2. Mostly Native Americans
3. About equally Native Americans and non-Native Americans
4. Mostly non-Native Americans (e.g., Whites, African Americans, Latinos, and
Asian Americans)
5. Only non-Native Americans
8. Who do you associate with now in your community?
1. Only Native Americans
2. Mostly Native Americans
3. About equally Native Americans and non-Native Americans
4. Mostly non-Native Americans (e.g., Whites, African Americans, Latinos, and
Asian Americans)
5. Only non-Native Americans
9. What music do you prefer?
1. Native American music only (e.g., pow-wow music, traditional flute,
contemporary, and chant)
2. Mostly Native American music
3. Equally Native American and other music
4. Mostly other music (e.g., rock, pop, country, and rap)
5. Other music only
10. What movies do you prefer?
1. Native American movies only
2. Mostly Native American movies
3. Equally Native American and other movies
4. Mostly other movies
5. Other movies only
11. Where were you born?
1. Reservation, Native American community
2. Rural area, Native American community
3. Urban area, Native American community
4. Urban or Rural area, near Native American community
5. Urban or Rural area, away from Native American community
12. Where were you raised?
1. Reservation, Native American community
2. Rural area, Native American community
3. Urban area, Native American community
4. Urban or Rural area, near Native American community
5. Urban or Rural area, away from Native American community
13. What contact have you had with Native American communities?
1. Raised for 1 year or more on the reservation or other Native American community
2. Raised for 1 year or less on the reservation or other Native American community
3. Occasional visits to the reservation or other Native American community
4. Occasional communications with people on reservation or other Native American
community
138

5. No exposure or communications with people on reservation or other Native
American community
14. What foods do you prefer?
1. Native American foods only
2. Mostly Native American foods and some other foods
3. About equally Native American foods and other foods
4. Mostly other foods
5. Other foods only
15. In what language do you think?
1. Tribal language only (e.g., Cherokee, Navajo, and Lakota)
2. Mostly tribal language, some English
3. Tribal language and English about equally well (bilingual)
4. Mostly English, some tribal language
5. English only
16. Do you?
1. Read only a tribal language (e.g., Cherokee, Navajo, and Lakota)
2. Read a tribal language better than English
3. Read both a tribal language and English about equally well
4. Read English better than a tribal language
5. Read only English
17. Do you?
1. Write only a tribal language (e.g., Cherokee, Navajo, Lakota)
2. Write a tribal language better than English
3. Write both a tribal language and English about equally well
4. Write English better than a tribal language
5. Write only English
18. How much pride do you have in Native American culture and heritage?
1. Extremely proud
2. Moderately proud
3. A little pride
4. No pride, but do not feel negative toward group
5. No pride, but do feel negative toward group
19. How would you rate yourself?
1. Very Native American
2. Mostly Native American
3. Bicultural
4. Mostly non-Native American
5. Very non-Native American
20. Do you participate in Native American traditions, ceremonies, occasions, and so on?
a. All of them
b. Most of them
c. Some of them
d. A few of them
e. None at all

139

Appendix C
Request to use the “Native American Acculturation Scale”
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Appendix D
Recruitment Email
Dear Prospective Participant:
My name is Valeriah Big Eagle, and I am the Diversity Outreach & Engagement Coordinator
here at South Dakota State University. I am also a doctorate student at the University of South
Dakota currently conducting my dissertation research on the influence of cultural identity on
academic success for upperclassmen Native American college students attending South Dakota
State University. The working title of my dissertation research project is Cultural Identity
Development: Encouraging Persistence Among Native American College Students at a
Predominantly White Higher Education Institution.
You are invited to participate in a confidential, voluntary dissertation research study as a Native
American college student, as your voice and insight is extremely important to inform current
practices supporting Native American nursing students in higher education.
Participating in this study includes completing an online survey, participating in a one-on-one
interview, and participating in a focus group. The short online survey should take only 15
minutes to complete. The one-on-one interview and focus group sessions take approximately 60
minutes to complete each. The one-on-one interview will consist of open-ended questions about
your experience as a Native American college student at South Dakota State University and the
influence of your cultural identity, whereas the focus group will emphasize on the culture of the
university and how it influenced your undergraduate journey.
Participants who volunteer to take part of this research study will be gifted with a $40 Visa gift
card for their time after the conclusion of the study.
Please respond to this email if you are interested in participating. I look forward to hearing from
you.
Thank you for your consideration,

Valeriah Big Eagle
Diversity Outreach & Engagement Coordinator
Doctoral Candidate, University of South Dakota
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Appendix E
Consent Form
Title of Project:

CULTURAL IDENTITY DEVELOPMENT:
ENCOURAGING PERSISTENCE AMONG NATIVE
AMERICAN NURSING STUDENTS AT A PREDOMINANTLY
WHITE UNIVERSITY

Principal Investigator:

Dr. Karen Card, Delzell Education Center 201E, USD, Vermillion,
SD 57069, (605) 658-6621, Karen.Card@usd.edu

Other Investigators:

Valeriah Big Eagle, 1220 Mt. Rushmore Rd. Ste. 2, SDSU, Rapid
City, SD 57701, (605) 415-3049,
Valeriah.BigEagle@coyotes.usd.edu

Invitation to be Part of a Research Study
You are invited to participate in a research study. In order to participate, you must be a junior or
senior Native American college student at South Dakota State University. Taking part in this
research project is voluntary. Please take time to read this entire form and ask questions before
deciding whether to take part in this research project.
What is the study about and why are we doing it?
The purpose of the study is to examine the lived experiences of Native American college
students through the lens of cultural identity and if and how this attachment to identity
contributed to academic success while matriculating through college at a predominantly White
institution (PWI). This research study attempts to investigate the influence of students’ sense of
cultural identity and influence on academic success (GPA and graduation). About ten people will
take part in this research.
What will happen if you take part in this study?
If you agree to take part in this study, you will be asked to participate in an online survey, a onehour interview consisting of open-ended questions. This will be followed by a focus group
session that will take place a week or two after the one-on-one interview and will also take
approximately one hour. Due to the COVID-19 pandemic, participants can choose the format for
the interviews to take place either in-person social distance or using the online platform Zoom.
Focus groups will be facilitated through Zoom. Participants will be compensated for their time.
What risks might result from being in this study?
There are no known risks associated with this project.
How could you benefit from this study?
Although you may not directly benefit from being in this study, others might benefit as this study
will help inform current higher education practices and how to support Native American nursing
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students, possibly improving retention and graduation rates by focusing on cultural identity
development.
How will we protect your information?
The records of this study will be kept confidential to the extent permitted by law. Any report
published with the results of this study will remain confidential and will be disclosed only with
your permission or as required by law. To protect your privacy, we will not include any
information that could identify you. We will protect the confidentiality of the research data by
ensuring that pseudonyms will be used instead of names.
However, given that the surveys can be completed from any computer (e.g., personal, work,
school), we are unable to guarantee the security of the computer on which you choose to enter
your responses. As a participant in our study, we want you to be aware that certain "key logging"
software programs exist that can be used to track or capture data that you enter and/or websites
that you visit.
It is possible that other people may need to see the information we collect about you. These
people work for the University of South Dakota, South Dakota State University, and other
agencies as required by law or allowed by federal regulations.
I give consent to be audiotaped during this study.
Please initial:

____ Yes

____ No

I give consent to be videotaped during this study.
Please initial:

____ Yes

____ No

I give consent for my quotes to be used in the research; however, I will not be identified.
Please initial:

____ Yes

____ No

How will we compensate you for being part of the study?
Participants who choose to take part of this research study will be compensated with a $40 Visa
gift card to be compensated for their time.
Your Participation in this Study is Voluntary
It is totally up to you to decide to be in this research study. Participating in this study is
voluntary. Even if you decide to be part of the study now, you may change your mind and stop at
any time. You do not have to answer any questions you do not want to answer.
Contact Information for the Study Team and Questions about the Research
The researchers conducting this study are Dr. Karen Card and Valeriah Big Eagle. You may ask
any questions you have now. If you later have questions, concerns, or complaints about the
research please contact:
• Dr. Karen Card, (605) 658-6621, Karen.Card@usd.edu
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•

Valeriah Big Eagle, (605) 415-3049, Valeriah.BigEagle@coyotes.usd.edu

If you have questions regarding your rights as a research subject, you may contact The
University of South Dakota- Office of Human Subjects Protection at (605) 658-3743. You may
also call this number with problems, complaints, or concerns about the research. Please call this
number if you cannot reach research staff, or you wish to talk with someone who is an informed
individual who is independent of the research team.
Your Consent
Before agreeing to be part of the research, please be sure that you understand what the study is
about. Keep this copy of this document for your records. If you have any questions about the
study later, you can contact the study team using the information provided above.
I understand that by signing below, I agree to participate in this research. I understand that I am
not waiving any legal rights. I have been provided with a copy of this consent form.

_____________________________
Signature of Participant

_______________________
Date

_____________________________
Signature of Investigator

_______________________
Date
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Appendix F
Interview Protocols
One-on-One Interview Questions
1. Tell me a little about yourself. What is your age? Hometown?
2. What is your tribal affiliation, if any?
3. Tell me where you come from or where you grew up and who were some of the
important people to you there (e.g., friends, family, and mentors).
4. How do you define your identity as a Native American student?
5. How has your identity changed while you have been in the NANEC program?
6. What experiences do you as Native American student attribute to influencing your
identity?
7. What is your definition/perception of what academic success looks like in college?
8. How has the NANEC program assisted in your academic success?
9. In what ways do you find that your cultural identity influenced your academic success in
college?
10. What are some recommendations you may have to enhance the program for other
students?
11. Discuss results of the Native American Acculturation Scale.
Focus Group Interview Questions
Questions were developed based on findings and recommendations for the Native American
Nursing Education Center.
1. How does NANEC provide opportunities for Native American nursing students to
explore their cultural identity?
2. How does NANEC support Native American nursing students’ academic success?
3. After reviewing the findings of this study, what do you feel are the necessary next steps
to take to support Native American nursing students.
4. Do you think whether Native American Students' struggles with the nursing curriculum
are similar or different from other students?
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Appendix G
Native American Acculturation Scale Results
Response Values
Question
Q1: What
language can
you speak?
Q2: What
language do
you prefer?
Q3: How do
you identify
yourself?
Q4: Which
identification
does (did)
your mother
use?
Q5: Which
identification
does (did)
your father
use?
Q6: What
was the
ethnic origin
of friends you
had as a child
up to age 6?
Q7: What
was the
ethnic origin
of friends you
had as child
6-18?
Q8: Who do
you associate
with now in
your
community?

(4)

(5)
High
Acculturatio
n

Mean
Average
scores
ranging
from 1-5

0

6 (75%)

2 (25%)

4

0

2 (25%)

4 (50%)

2 (25%)

4

4 (50%)

1
(12.5%)

3 (37.5%)

0

0

2

4 (50%)

2 (25%)

1 (12.5%)

0

1 (12.5%)

2

4 (50%)

1
(12.5%)

1 (12.5%)

1
(12.5%)

1 (12.5%)

2

3 (37.5%)

1
(12.5%)

3 (37.5%)

0

1 (12.5%)

2

0

3
(37.5%)

1 (12.5%)

4 (50%)

0

3

0

0

5 (62.5%)

3
(37.5%)

0

3

(1)
Low
Acculturatio
n

(2)

(3)
Bicultural

0

0

0
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Q9: What
music do you
prefer?
Q10: What
movies do
you prefer?
Q11: Where
were you
born?
Q12: Where
were you
raised?
Q13: What
contact have
you had with
Native
American
communities?
Q14: What
foods do you
prefer?
Q15: In what
language do
you think?
Q16: In what
language do
you read?
Q17: In what
language do
you write?
Q18: How
much pride
you have in
Native
American
culture and
heritage?
Q19: How
would you
rate yourself?
Q20: Do you
participate in
Native
American
traditions,
ceremonies,

0

1
(12.5%)

4 (50%)

3
(37.5%)

0

3

0

0

5 (62.5%)

3
(37.5%)

0

3

2 (25%)

1
(12.5%)

1 (12.5%)

3
(37.5%)

1 (12.5%)

3

4 (50%)

0

1 (12.5%)

2 (25%)

1 (12.5%)

3

6 (75%)

0

2 (25%)

0

0

2

0

4 (50%)

4 (50%)

0

0

3

0

0

1 (12.5%)

3
(37.5%)

4 (50%)

4

0

0

2 (25%)

2 (25%)

4 (50%)

4

0

0

1 (12.5%)

2 (25%)

5 (62.5%)

5

5 (62.5%)

2 (25%)

1 (12.5%)

0

0

2

1 (12.5%)

2 (25%)

5 (62.5%)

0

0

3

0

2 (25%)

1 (12.5%)

3
(37.5%)

2 (25%)

4
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occasions,
and so on?
To summarize the NAAS results, participants mostly speak and prefer English over their
tribal language with a mean score of 4 for questions number one and two. The majority of
participants identify themselves as mostly Native American (50%) or bicultural (37.5%) with a
mean score of 2. Also, 50% of both participants’ mothers and fathers identified as Native
American with a mean score of 2. Responses to question six ranged from participants’ ethnic
origin of friends up to age six of being all Native American to about an equal amount of Native
American and non-Native friends with a mean score of 2. The ethnic origin of participants’
friends from ages six to eighteen was a about an equal amount of both Native American and nonNative American friends with a mean score of 3. Participants associate mostly with an equal
amount of Native American and non-Native friends (62.5%) or mostly non-Native friends
(37.5%) with a mean score of 3.
Participants’ land in the bicultural range for questions nine and ten, where participants
answered about equal amount of Native American and non-Native preferences for music (50%)
and movies (62.5%) with a mean score of 3 for both. When asked where participants were born,
25% were born on the reservation, 37.5% were born in an urban or rural community near a
Native American community, and 12.5% of equal parts were born in a rural or urban area near a
Native American community, or either in an urban or rural area away a Native community with a
mean score of 3. Also, half of participants were raised on a reservation and most of them still
have contact with the Native American community with a mean score of three for question
twelve.
When participants were asked about food preference, all participants enjoyed foods that
were mostly and about equally Native American and other foods with a mean score of 3.
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Participants think and ready mostly in English with a mean score of 3 and write in mostly all
English with a mean score of 5. Participants are extremely proud of their Native American
culture and heritage (62.5%) with a mean score of 2 for question eighteen. Majority of
participants rate themselves as identifying as bicultural, identifying as both Native American and
non-Native with a mean score of 3. When asked about participating in traditional ceremonies,
participants’ answers ranged from most of them (25%), some of them (12.5%), a few of them
(37.5%), and none at all (25%) with a mean score of 3 for the final question.
On the Native American Acculturation Scale (NAAS), which ranges from 1 to 5 with a
score of 1 meaning low acculturation (high Native American identity), a score of 3 meaning
bicultural, and a score of 5 meaning high acculturation (low Native American identity). For this
study, the overall mean score of all eight participants was 3.00625, landing on the NAAS
continuum of identifying mostly as bicultural, having both identified with Native American and
non-Native identities.
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Appendix H
Lakota Kinship System
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Appendix I
The Importance of Family Significant Statements
Participant
Quotation
Amy
“Growing up, I came from a single parent home. So, I had an uncle, who I went to
a lot. We had our sweat lodge ceremonies with him, and that, like kept me in line.
And I was really close with him and his wife, and they were my mentors. You
know, they were the people that helped me with struggles I was having, at the time
and even throughout my life, even to the today.”
Charlene
“My grandpa took us in and so I've just been here ever since. You know,
grandmas and uncles and aunties and everybody has a hand.”
Charlene
“It was a lot of family, but like, you know, the, the cousins and my siblings, we all
stuck together. And so, we just, and we were all very close in age. And so, we all
sort of moved through all of these, like, milestones in life together. A lot of my
teachers were really awesome people that I looked up to my grandma, and one of
my aunties, I was really close to.”
Cole
“I lived with my grandmother. I do have both of my parents in my life, but I was
mainly raised with my grandma. So, she means a great deal to me. She's like,
basically, my mom, even though I have a mom.”
Jacqueline “I've always just been surrounded by family, like, my cousins and my aunts and
uncles.”
Jacqueline “And I have my three sisters that I grew up with. And then my mom had two kids
later. So, I've always just been close with them. Like, I don't know, like in
adulthood, they're like, my main support system.”
Jade
“I do remember, my auntie that we were staying with had a daughter that was a
teenager. And so, I kind of really looked to her for direction, like I didn't know
what time to wake myself up for school, or like really what to do. So, I just kind of
copied whatever she did and figured it out from there.”
Lynn
“We're a very tight knit family, because it's a very small town. So, everybody
knows everybody, and pretty much your neighbors are your best friends. So,
growing up, I grew up with all of my immediate family, from both grandparents to
my dad and my mom, to being around all my cousins every day.”
Marie
“I think my sister was more of a tough love. You know, and she, she did advocate
for me and my education, which I think if, if she didn't do that, I don't know if I
would have finished honestly, high school.”
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Appendix J
Lack of Access to Cultural Norms Significant Statements
Participant
Quotation
Charlene
“My great my grandmother also knew a lot. But sometimes, you know, he just you
miss out on opportunities to ask those questions. And it wasn't until recently when
she passed that I felt very overcome with the need to understand who she was and
where she came from, and where I come from, and where all of my family comes
from and how we were as a people.”
Charlene
“I have always wanted to dance, but we always looked so far away, and we didn't
have a lot of money. It was very hard to get everything together.”
Cole
“You know, just being raised around the culture. And although I was raised in it,
my immediate family didn't practice the religion. My family led more to
Christianity.”
Jacqueline “My dad really had us go into pow wows and into the Native American culture.
And then when he passed, my mom was like, we're not native no more.”
Jacqueline “All of us feel like ashamed a little bit like because she just kind of like cut it all
out. And that was like a huge part of our lives was going to power hours and like,
being a part of all that culture. And then just to have it like, oh, here, your name's
not that no more and it's not who you are.”
Lynn
“To be honest, I didn't grow up too much with like, the Native American
traditions, just because the town that I grew up in was primarily like, white. And
the only natives that you know, I associated with where my family.”
Marie
“The school was totally different. I mean, I graduated with a class of 600
compared to coming from the reservation, a class of 25 to 30. You know what I
mean? And you grew up together in kindergarten, but like it was a really big
culture shock.”
Mya
“…Once my grandparents got sick, and we kind of moved off the reservation and
got older, and we just kind of lost all of that.”
Charlene
“It's kind of unfortunate, but a lot of the exposure that I've had to a lot of traditions
have been through funerals and passings.”
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Appendix K
Challenges of Nursing School Significant Statements
Participant
Quotation
Amy
“Nursing school is super hard. I mean, you know, as a parent, and, you know, you
you're, you have other people to think about, and then you have this, which is, you
know, you need to get done.”
Charlene
“So, because nursing school is not easy. No, it is not. It's a lot different than the
pre nursing courses, that's for sure.”
Jacqueline “Going into nursing school, I was like, I'm going to get all A's and I'm just going
to do this. But then that changed in nursing school, because you don't have time to
focus and get A's like I didn't, because I've got five kids. And I'm like, juggling
and juggling. And so, I had to let that go a little bit. And I'm like if I get above a
C, is success.”
Jade
“Before entering the nursing program, I really started doing good at you know, I
made the Dean's list and I was really I don't know, being what my version of
successful was, you know, I had the grades, I felt like I knew what I needed to
know. And I was just really confident about my studies. Well, then as I entered the
nursing program, things got a lot more difficult for me, or even before, when I was
doing pre nursing, and really started taking those more like nursing specific
classes, I think things started to change and have like a negative impact on me
because I wasn't getting the grades that I hoped for.”
Jade
“But I think with the nursing program, specifically, I think it really breaks you
down and builds you up to be this different person, because you really have to be
willing to be flexible and fluid with everything, you know, if you're stuck on one
certain way of studying or understanding things, it's, it's not going to help when
you go to the program.”
Marie
“I feel like the nursing program, they really push you and I get it, you know, it's
stressful and even being in clinical, it's stressful and I'm just getting anxiety
thinking about being there with a rapid response and my patients crashing, you
have to be on your toes.”
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Appendix L
Complex Lives Require Flexibility Significant Statements
Participant
Quotation
Amy
“I'm 48 years old and working on a second career.”
Jade
“Being a new mom and trying to figure out how to fit into this new community
was really a struggle for me. Then being in college—I struggling financially.”
Jade
“I mean, I moved to a new town where I didn't know anyone, I was working full
time trying to keep a roof over my own head at 18. You know, it was just a lot.
And so, I withdrew. And I chose not to complete my courses that semester. And I
just felt really discouraged. And I didn't think I'd ever be a nurse, or even get into
a nursing program.”
Marie
“I been looking at my situation, I'm like, I procrastinate so much, is it because I'm
lazy? Or no. And then you start looking at the psychological part. It's like, my
anxiety builds up to that myself, you know, my insecurities built into it, and so
much more fear of failing, like, I'm so afraid to fail, because I failed so many
times in this journey to get here right now. It's like, what if I fail again? And then I
start believing it? And then I don't know where to start with my homework. So
then, yeah, I don't know what successes is honestly, like, I feel like I'm barely
hanging on.”
Jade
“My mom struggled a lot with alcohol. And I didn't really have any guidance
during that point in my life.”
Marie
“My dad passed away. And that was a really hard time in my adolescence, like,
you know, you're going through this transition of being a kid to a woman and just
sitting there Watching your dad give up, give up with alcoholism, and just that
heaviness that comes with that environment and, and I kind of lost myself in that
time.”
Amy
“There is a tutoring system, but not everybody is comfortable with that tutor. Do
you know what I mean? I mean, just a part of who we are as our culture, we're
quiet people. We respect each other. And sometimes you don't get everything out
of the same person, you know, not everybody gets, and we learn differently.
Cole
“I really wanted a place to study, like, not all the way overnight, but at least until
like 10 - 11pm. And the college shuts down at a certain time and all like the public
places where I'd normally study would.”
Jade
“And I was having to learn new ways to study, and I feel like in a lot of ways, I'm
still in that place. But I'm starting to grow from it, you know, there's been times
that I have actually passed exams and the nursing program, and so it's slowly
starting to, you know, take a turn, and become more positive again.”

154

Appendix M
Mentoring is Key Significant Statements
Participant
Quotation
Jade
“As I went on to middle school, I was involved in a Native American connections
program. I feel that was that really the first time in my life that I had someone,
like, encouraged me to think about my future.”
Jade
“I was involved in Upward Bound, and I feel like that was, again, like a great
opportunity for me to think about my future and really have that extra guidance
that I needed to encourage me to keep going and not drop out.”
Lynn
“Having my advisor because I have talked to many students. We compare advisors
and stuff, like, oh, my advisor hasn't even gotten a hold of me, I'm like, oh, they
have emailed me 20 times that I need to respond back to her. She's so like, she's
just, she's there, she cares, she wants to see you strive.”
Lynn
“If I had questions about school, I could always go to my mentor, who is insanely
intelligent.”
Marie
“I had an art teacher that always checked on me. And then I even had a matron in
the dorms.”
Marie
“My mentors helped me to see it as a positive light, they helped me to, you know,
they were there. To cheer me on, they were there to say it's okay, you know, and
just to recognize these downfalls and even connecting it to historical trauma and
connecting it to all these different cultural things that we've been through, you
know, like from systemic racism, all the way to so much, you know, so much
things that they tell us to let go so much things that are still there.”
Amy
“So, I had an uncle, who I went to a lot. We had our sweat lodge ceremonies with
him, and that, like kept me in line. And I was really close with him and his wife,
and they were my mentors. You know, they were the people that helped me with
struggles I was having, at the time and even throughout my life, even to the
today.”
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Appendix N
Academic Success is Self-Defined Significant Statements
Participant
Quotation
Charlene
“Getting the material, understanding the material and being confident in utilizing
that material.”
Cole
“Just being in higher education, because there's not a lot of people from back
home where I live, that do not go to seek higher education, you know, a lot, or a
majority of people just stay home on the reservation and try to find jobs there.”
Lynn
“It's almost a boundary of passing. The kind of that sounds like really like, nothing
great, but it's, it's pretty much passing my classes.”
Marie
“I'm so afraid to fail, because I failed so many times in this journey to get here
right now. It's like, what if I fail again? And then I start believing it? And then I
don't know where to start with my homework. So then, yeah, I don't know what
successes is honestly, like, I feel like I'm barely hanging on. So, is that success?
Can that be seen as success? I hope so. Because there's probably people out there
barely hanging on all the time.”
Mya
“I think just wanting that knowledge and just having that fire inside of you to seek
knowledge.”
Amy
“Grades don't define you have is who you are as a person. Right, right? That's not
how I am, they don't define who I am, right? How I live my life every day and
how I treat people every day is how I, you know, is what defines me?”
Jacqueline “It used to be getting all A's. And now it's, doing your best. But if you're passing
your classes to progress, then that's academic success.”
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Appendix O
New Generation of Native American Students Significant Statements
Participant
Quotation
Amy
"And the reason I chose to be one was because I want it to represent, you know,
Native American, and, you know, being making it aware, like, to others that, you
know, you can do this too, and you're supported, and there's resources, and just
awareness and outreach, and, you know, knowing that this is something that is
possible for someone. So, I decided that, you know, I could share that part as a
representation of being native, and then getting a nursing degree.”
Marie
“But I think we need to start opening that up, we need to start sharing those
experiences, and letting these kids know that are coming up in these broken homes
where there's no mother, no father, drugs, alcoholism, breaking down our own
family unit, and showing them that you can come out of that. You can survive,
there are people out there that are rooting for you to become educated. And there
are people that are fighting for your education, and even in the health care field
that are there to help you make better decisions and educate you on taking care of
your body better. And I feel like maybe, hopefully, you know, I can just show
them that we are capable, that we are not those statistics anymore.”
Mya
"It's just made me want to go back to my community and just helped my people.
And they're such. Healthcare is just so needed. There's so many morbidities and
addiction and traumas and just pain. A stronger urge to just get back to my
community and help and healthcare is how I can do that.”
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Appendix P
Support of NANEC Significant Statements
Participant
Quotation
Amy
"I needed a place for our group to finish a project, and they were there to support
us and open the doors for a place to have until we were completed. And that was
after hours. And you know, just the just the continuance of, of common courtesy
and, and bringing us snacks and water and a place where it's quiet.”
Charlene
“I just feel more comfortable being me having NANEC there to help guide me and
give me all of these resources to help me understand Native American culture and
Native American history.”
Jacqueline "Last semester, when I got the gas cards and the Walmart cards, like, it was such a
huge help, because driving back and forth everyday was very financially
struggling. So that helped.”
Jade
“NANEC specifically provided that level of comfort you know, it was like a safe
place for me to go when I couldn't quite find the answer the solution to my
problem or even just vent about things that you know, were going on that were
beyond my control.”
Jade
“I can think of a time last summer where I just felt like I was at my rock bottom,
and I really didn't know if this was something I could proceed with. And I had a
lot of other things going on in my life. And you know, it just had an impact on me
negatively, you know, my mental health, and then with the pandemic, and
everything, I just really felt like I wasn't in a good place. And I can think of a time
where I went to NANEC, and I was able to just clear my head and feel like I could
have a fresh start and things. And I think that that particular moment was when
things changed for me, because now, no matter what happens, like, I know that I'm
going to get through this, it's just a matter of how and when.”
Marie
“I feel like NANEC brought me that community I never had, you know, so that's
kind of nice to experience people there to advocate with you are, if you're even
feeling like, you feel like the world piling against you.”
Marie
“They helped me to see it as a positive light, they helped me to, you know, they
were there. To cheer me on, they were there to say it's okay, you know, and just to
recognize these downfalls and even connecting it to historical trauma and
connecting it to all these different cultural things that we've been through, you
know, like from systemic racism, all the way to so much, you know, so much
things that they tell us to let go so much things that are still there.”
Mya
“It's made me want to go back to my community and just help my people. The
NANEC Center has really made me feel I am a nurse; I am a Native American
nursing student. And I want to have success in that and be able to help my
community. And there's just so much support, and outreach and resources.”
Amy
“…even the time where I needed the support emotionally, just because I was
having a hard time, you know, with things, personalities at school, in classes,
things like that, I needed to talk to somebody to talk to and they were there for
me.”
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Mya

“You guys are, you know, really starting, like community outreach and expanding
and having that support for the community. And I guess I haven't ever seen that
growing up. So, it's nice to see that and just want to be a part of that. And just feels
me to want to give back more.”
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Appendix Q
Significant Statements Related to Culture and Identity
Participant
Quotation
Amy
“Culture is very important to me, it's a part of who I am. And I'm very proud of
that. And being a part of the community is part of our culture.”
Mya
“So, I think when my sister went back to school, and Kyle, and then Pine Ridge,
just through her teaching me language, and really, we just started, like, coming
back to the culture and instilling a lot of those traditions and listening to stories.”
Jade
“I define myself as being very proud of my culture. I think that something that I've
always shared with other people that still holds true for me is I feel like I'm always
walking between two worlds because I'm Native American and Caucasian.”
Jade
“I don't feel like I carry the trauma that maybe some of our elders do with those
things, you know, and I am very proud of who I am.”
Jade
“We would always go back for pow wows and I grew up dancing. And in my
home, my parents always encouraged me to speak the language and they weren't
fluent. They were encouraged to learn the language and to speak and be proud of
who they are and where they come from.”
Charlene
“Because when people see me, they generally see me as like, you know, an
African American individual. And growing up that was still difficult to identify
with. Sometimes I feel as though you know, I'm not Native American enough. Or
I'm not African American enough or but I am both of those things at the same
time.”
Jade
“The majority of the time when people first meet me, their first impression is not
that I'm Native American, they think that I'm White.”
Mya
“We weren't typical people growing up on the reservation because my
grandmother was Native American, and my grandma was like German, so we
didn't look like Native Americans.”
Lynn
“We're a very tight knit family, because it's a very small town. So, everybody
knows everybody, and pretty much your neighbors are your best friends. So,
growing up, I grew up with all of my immediate family, from both grandparents to
my dad and my mom, to being around all my cousins every day.”
Marie
“I struggled with always wanting to be someone else, as a child, even in an adult.
My mom's family they’re part white. My father, his mom was full-blooded
Lakota, and she didn't like us, honestly. She was prejudice against us because we
were part White.”
Marie
“Am I even good enough to be Native American? I've marked myself as Native
American, identify as it because I know I don't really fit in with the White world
either.”
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